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ABSTRACT . ' ^ • , 

Thfe document teports on six^min.igrant projects 
desigaed to promot^e cross training and^ dialogue among New York State 
prof ess-ionals concerned with the education of handicapped 
individuals. Sections on each project contain a project abstract 
•and/or proji^ct objectives, a description of project activities and a 
list of products developed during the project. The Vocational 
Education. Administrator Train ing'^^aterials pevelopment project 
developed an insfi^^ce training module which uses simulation and role 
playing. to oriejirfvocational education administrators to the, major 
issues in the delivery df services to disabled students. The 
Professional FitnSbss Among Special Needs Personnel — Burnout 
Prevention and Rehabilitation project led to the development of a' > 
preservice model to assist prospective educators who will be working 
with special needs students, to remain vibrant, enthusiastic, and 
proactive in their teaching. Two projects, titled "A Confinun icat ion 
Model for Special Education and Counseling Programs'* and 
•^Interdisciplinary Collaboi^ation at Cornell — Teacher Preparation in 
Home Economics and Agriculture," developed annotated bibliographies 
Qf ip^terials and resources available for assisting college faculty in 
in^eting their special education needs. Two additional projects, 
" Intefrdisciplinary Workshop — Educational and Health Professions" and 
"Mainstreaming — The Integration of Handicapped Individuals into 
Regular Education Settings," illustrated appropriate workshop formats 
to promote cross training of professionals involved in the education 
of individuals with handicapping conditions. (SB) 
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- REPORT ON SELECTED 
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triSSEMINATION OF SELECTED MINI-PROJFCT OUTCOMES 



The Albany Capital Ar«a Schoo^ Development Association (CASDA) in conjunc- ^ 
tion with^the New York State Education Department, Office 'of Occupational and 

Continuing Education anci the Office of Vocational Reha]?ilitation conducted a 

( 

conference and mini-grant program to promote, cross-training and 'dialogue among 

professionals concerned^ with the education of individuals with handicapping 

conditions. The conference, hel^ early in 1981, brought together over three 

hundred and f if ty , teachers , specialist educators, professors, state officials 

and. agency representat ives in education,' s^r^ial e'ducation, occupational and ' 

continuing education, vocational rehabilitation, guidance and administration. 

The conference goals of interdisciplinary training and dialogue for the 

education of the handicapped were further, continued by the award of five hundred 

dollar ($'50X)) rtini-grants to twenty !?ew York State Colleges and universities.' ' , 

In addition^ the mini-grants promoted an interdepartmental approach to help meet - 
. the special education needs at each participating college and university. 

Several of the mini-projects were selected for further dissemination to 

confeifees, state colleges and universities and national organizations involved • 

in' the education of individual^, with hapdic^pping conditions. Included in this 

information resource are the outcomes of six mini-projects selected for further 

dissemination. Each selected mini-pfbject i6 listed below by location, title and 

reason for seleetion. , • * , 
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I. Syracuse University 

Ti.tle: "Vocational Education Administrator Training Materials Development" 
Reason: this project developed an inservice training module which uses siipu- 
lation afid role playing to orient vocational education administrators 
to the major issues in the delivery of services to di'sabled students. 



-i- 



II. state University College at Buffalo ' 

Title: '*Prof.essional Fitness Among Special Needs Personnel r' Burn-out 

Prevention and Rehabilitation" . ./ 

Reason: This mini-grant lead to the development of a preservice module to 

assist prospective educators who will be working with special needs 

students to remain vibrant, enthusiastic and pro~active in their 

teaching. 



T 



III. Combined qutcomes from Manl^j^tan College and Cornell Universitv 
A, Manhattan College 



Title: "A Communication Model fot Special Education and Counseling Programs", 

and 

B. •Cornell University 

Title: "Interdisciplinary Collaboration at Cornell: Teacher Preparation 
in Home Economics and Agriculture'^ 

Reason: Both projects developed annotated bibliographies of materials aud 
resources available /or assisting college faculty in meeting their 
special education'" needs . • ^ ^ ' 
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IV. Combined outcomes from New York University and Herbert A. Lehman College 

A. 'New York'Uni^eorsity * ♦ 

Title: "Interdisciplinary Workshop : Educational and Health Prof essions'* 

i and , - ' * • 

B. Herbert A. Lehman College * , , 

Title: "Ma-in^reaming^: 'The Integration ofHandUcapped Indiv^Hual s^lnto . 

Regula| EducjLti9n Settings" " I 
Reason: Both projects illcrstrate appropi;iate workshop formats to promote 

cross-training, of professionals involved in the education of 

individuals with handicapping conditions. 
: ^ ^ — ^'H ' ^ 



This dissemination of mini-project outcomes is organized into four sections 
based On the four divisions noted above. Each section contains a. project abstract 
and/or project objectives, a description of project activities and includes all 

products developed during t^e project. 

The unique produc):s of the mini*-gr4nt programs attest to the diversity of 
special education needs and to the various levels of college faculty awareness 
and progtiam deyelopment for the education of handicapped individuals. We realize 
that your special education needs are also unique, Ve hppe* that this information 
on mini-project outcomes to promote cross-training and dialogue amo^ig professional 
concerned with the education- of handicapped individuals will enable you to better 
meet your special education needs. 
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SECTION I / 

PROJECT TITLE: Vocational Edjacation Administrator Training Materials Development 

'LO^TION: Syracuse Universiti^ 

/ Special Education Administration Prorra^ 
• Huntington Hall, 499-C" 
805 So. Grouse Avanufe . > " 

• Syracuse, ^ New York 13210 



COORDINATOR t Daniel D, Saje, Ed, D, 



♦ 




PROJECT ABSTRACT: The project was designed and executed to develop a train- 
^1 » " 

Ing module for use with 'inservice training of vocational (occupational) 

education administrators, to orient them to piajor^issues in the delivery of 

service to disabled (special education) students • The resulting module 

constitutes an extension of an existj.ng special education administrative 

training simulator and can be used either with th* original material or 

independently. Information on which the development was based was secured 

through contacts with a variety of personnel involved with special education 
• • • 1 

serviceSj^ occupational education servicifes and vocational rehabilitation 

% 

services throughout the state, with particular emphasis on the Syracuse tegion,- 
and by investigation of literature of program development fro^i Other soUrces 
outside the state. Pilot utilization and evaluation of the materials is 
planned wi*th similarly related groups and individuals* ' 

-• ' ' , • ■ •' • " — V- 



PROJECT OBJECTIVES : Objectives of this project wer4 to: 

1. Identify the major issues confronting occupational edd^tion administrators 
in the appropriate pt^gfamming for special needs populations. 

2. Ificorpo^ate these issues into a training module this audience, to be 
used in inservice workshops, and as a supplement to training for regular and ♦ 
•special educatix>n administrators. 

3. Pilot test these materials with^the groups who assisted in providing suggest- 

i 

ions for their development, and with other preservice and inservice groups, as 
available. , 

4. Disseminate the materials by offering t\\em as a supplement to the previously 

existing training package, which is used by many institutions of higher education, 
f 

state education departments and other training Agencies throughout the nation. 
PRODUCTS : A simulation module was developed, using the basic context of the 
NeW Special. Education Administrative Training Simulator (NSEATS) authorized by 
the coordinator of this project and distributed by Syracuse University Press to, 
over fifty preparation programs throughout the nation. Th^ NSEATS has been revised 
periodically since 1968 (latest in 1980) ^to re^J-ect current issues in the leader- 
ship of special education programs. The Vocational Ec^'cation Module can be used 
in conjunction with the rest of the NSEATS package, but since it can also stand 
alone will, for thfe major purposes of its development, be used as an approxi- 
mately three-hour training aX;tivity. 

The materials afe based primarily on the issues underlying the New Yor^J«r^S^te 
Education Department's Joint Policy Memoranda, protmlgated by the Assistant 
Commissioners for the Offices of ^ Occupational and Continuing Education, Education 
of Children with Handicapping Conditions, and Vocational Rehabilitation*. An 
idapted version of those Memoranda, placed' in the simulated state of Lafayette, 
provide the core of the conceptual base. 



'The items'^in the module consist of: • ' 

A press release which sets the scene and background data for the simulation. 

Three Joint Policy Memoranda issued by the Lafayette Department of Education. 

Seven "in--basket*I communications received by the major tole protagonist, 
the Director of Occupational Education in the Jackson County, Lafayette program 
serving ten suburban districts surrounding the City of Metropolis. These communi- 
cations pose problems demanding resolution, and call for an individually generated 
response. , - ^ 

^ A group activity CQnsljSting of a simulated "Joint Policy Planning Group", ' 
for which nine different "role play guides" are include,d. An agenda for the 
initial organizational meeting of the Group provides the focus for this activity. 
Trainers •using the material will need to have a general understanding of the 
principles of simulation and role playing in training groups. 

'A specimen set of all the materials is included in this resource, p^ges 4-38. 
EVALUATION : Evaluation of this project will consist of disseminatipn of the 
current (included ) draft of the material to those persons^who provided advisory 
input to their development , ^^solici ting their reactJ.ons and further Suggestions for 
revision. 'In addition, the materials will be offered for us^ by interested parties 
in this pilot form, including the state SETRC network and to the Rational . Regional 
Resource Center network. ' Ifi this offering, feedback as to its utility will be 
.solicited. Final evaluation will await use over th^ next year or two. 
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Jackson c:ounty 

□GCUpmanftL EDUCftTon 

PRDCRm 

FOB IMMEDIATE PllESS RELEASE 

To: Dormit Daily Review 

Metropolis Herald ^ . • 

Capital City Current * - ' 

'Final plans to expand the Occupational Education Program' 
Jackson County were announced last n ight at a special 
meeting of .the County Board, before a capacity audience at 
the Eden Town Hall. Chairman of the Board, Godfrey Arthur, 
♦ confirmed that discussions regarding the establishment of a 

third facility for the program, which had considered various 
sites in the Eden, Lpwiston, and Dormit school districts, had 
culminated in the ^elegtion of a land parcel currently zoned 
agricultural near the adjacent corners of those districts. 
Arthur reiterated points which had been brought^out* at pre- 

i < ' . 

^vious meetings of the Board, citing . ^ ^ 

1. the success and growth of the programs in the two 
previously established sites, the Lyndon Occupational 
Education Center, serving the northwest section of the 
county iand the Lowell Center, serving the southeast sectfon 

2. growth in the suburban areas of the southwestern 
sections of the county, including the Schuyler school 
district , which has established a populatioji ba'se equi- 
valent to that in the earlier developed regions. 

3. . the recently completed needs assessment conducted 



in the six high schools within the Eden, Dormit;, 
Lewiston, and Schuyler , districts which indicated ^ 
rapidly increasing interest in tKe c.urricula offered • 
at the other Centers* 

4. the infeasibility of transporting -large numbers of 
student's from these districts to either the Lyndon 'or 
Lowell Centers. ^ . . ' ^ 

5. tjje disadvantages of >Ietr.opolis Voc-Tech High. School 

' ^for students in the * souttiwe'st suburbs* 

; ^ , . \ 

Arthur reminded the assembled audience of the skepticism 
f * 

expressed by citizens and school administrators of the Dormit 
.district only ten years ago, when the Jackson County Occupa- 
tional Education Board was created through special provisions 
of the LafaA^ette' Department of 'Edj^cation , and the origlisnal 
Centers at Lyndon and Lowell ^ejie established* Insisting 
that he did not wish to ridicule the short-sightedness of form.er 
skeptics, or flaunV"the success of the County Program's first 
'decade, Arthur ventured- the judgment that attitudinal factors;, , 
more than population considerations had s;!ifred the^ development 
of Occupational "Educational opportunities for students in the 
four "southwest corner" districts, (see map) 

Jerry Smal^", Director of the Jackson County Occupational 
Education Program, elaborated on 'the needs assessment and 
explained that there had been demographic factors enhancing 
the demand for programs in both Lyndon and Lowell. He also 
explained that a small^ number of students from Eden and 
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School District Map 
Jackson County, Lafayette 

scale 




LewiSton had been enrolled in the Lyndon « Center for/.the past 
twO'years, in spite of the long commute. The concept of .•; . 
Occupational Education, \s Rresented in the Jacks<|n County ^ 
program design ca^ls for students to attend -their regular . 
high school program, half-days and' an Occ-Ed Cent.er for. the 
other half-day^. This design maximizes opportunity, for parti- 
cipation in the regular activities of f^ie home school and 
community, as well as the academic program of the regular. 
•high'sQhool,, while achieving the unique benefits of the Occ-^ 
Ed Center. 'It also introduces a transport distance factor 
which- cannot be ignored. ' • - . ^ 

The program design for the County Occupational Education 
Centers, which serve the suburban school districts, (and exclude 
the City of , Metropolis) m^rks a major distinction from the ^ 
programmatic modef provided for stU^dents in the Ci^ty. .Metro- 
.'polis has since the 1930's maintain.ed its Vocational-Technical 
Ffigh School. While the curriculum has varied* significantly 
over the yeWs,- Voc-Tech High provides a tuU day progfam for 
those -stud^n-ts* (-from anywhere within th^ City) who elect to apply 
■for, and are accepted for attendance there. • 

"^Garrett Longhead, Director o.r the Vocational-Technical 
Educa-tion Department ,. Metropolis City Schools, commented that 
althoi^^h students from the near suburban districts had from /• 
.time to time been' accepted on a fulT tuit.ion b^sis at Voc-Tech, 
and 'that while the offerings which have served admirably for 
City students coxad also be satisfactory fpr those students ^ 



J 



who are setit by nelghborhing districts, he supported the • ^ 
development a;id expansion of the Goun'ty program in every 
irespect. Revindicated that the 'h^alf-^day model of the Jaci^son 
County Occ-Ed Program, with its P9tential for a reasonable 



commute, probably best'Suited the needs of the suburban 



i'es^idents. 

^ ^ Both Small and Longhead pointed out t^iat quickerfed interest 
in the OCc-Ed Centers was undoubtedly in part due to federaj 
regulations emanating from the Vocational Educational Amen'd- 
ments of 1976 (Public Law 94-482). Provisions of this act 
emphasize not. on ^^^y that' certain portions of federal vocational 
education funds be earmarked for disadvanta-ged and handicapped 
students, but that, ^ch students receive their training to 
the greatest extent possible .in the company of regular students* 
This "mainst<*eaming'' concept was also cited as an issue by 
E. L. Forney, Assistant Superintendent for the Dormit School 
District, who pointed out that in addition to the federal * . 
Vocational education ameadments, two otliver federal provisions 
also placed considerable emphasis ,on accessibility to voca-- 
tional programs for students with a var^ty of special needs. 
The Education for All Handicapped Children Act (P.L. 94'-14»X 
and the Rehabilitation Act of 1973 (Section 504 of P.L. 93-112) 
connect the ofontinued recei]fi± of federal funds 'to the avail- 
ability of appropriate educational programs in the lea^t 
restrictive environment. **This includes vocational education," 
Forney added. 

u 



^ / 

Additional recognitiorr of the important interrelation- 
ships between the various federal programs and policy pro- 
visions was cited by Marion .Short, of^the Metropolis Area , 
Office of Vocational Rehabilitation, Short commented that 
as an outgrowth of interagency discussions at the state 
level, a joint policy memorandum was being prepared by 
the- Directors of the four relevant Bureaus of the Lafayette 
State Education Department, and is expected to be transmitted 
to all local school- systems and related agencies in the very 
near futurev 
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r STATE Of^AFAYITT? 

. EDUCATION DEPARTMENT 
Copitol City, Lafay»»t» 



TO:' 



FROMS * ■ 



Chief School Officers: Case Conference 
Committee (CCC) Chairpersons; Directors of 
Special Education; Directors of Occupational • \ 
Education; Vocational Rehabilitation Area ' ) 

Supervisors and Counselors; Directors of Pupil 
Personnel Services; School Board J'residents ; 
Guidance Counselors; Commissioner's Advisory ^ 
Panels in Vocational Rehabilitation, Occupational 
-Education, and Education of Han^iicapped Children-. 

Director, Bureau for Handicapped Children, John 
Gilbert; Director, Bureau of Occupational Education, 
Sten'O. Bonard; Directoi!|;^ Office of Vocational — . 
Rehabilitation ,■ James Fi^aeberg; and. Director, ^ 
Bureau of Pupil Personnel Segrvices, Edna S. Roma/no 



-SUBJECT; 



that all 
to obtain 
capped ch 
regional, 
, pupii;L,,^per 



Joint Policy Memorandum #1: CCC role in facilitating' 
Si^ecial Education and Vocational Program Delivery. 

State of 'Lafayette Education Department-' s /goal 
children have the opportunity to deyelo^^ompetencies 

continuing employment applies as well to atl handi- 
ildren. This Requires the 'firm commitment of state, 

special education vocational rehabilitation and 
sonnel ser-vices. . ^ 



Tb*i-^ memo,, the fir^t in a, series of joint Policy memo- 
randa for distribution to the field, presents recc^ended 
actibps for improving coordination of occupational education, 
special educatioh, vocational rehabilitation and^pupil 
personnel services through systematic communication with 
local di-strict Case Conference Committe e (CCC). 

1., ' Establishing Procedures for Sharin g Information 

' ' ' ' IS 

• The CCC m\ist become informed of' t}ie variety of . . 
occupational education and vocational rehabilitation 
programs and services in Its area. Similarly occupa- 
1 tional educators, school social workers, school, guidance 

/ and vocational rehabilitation workers roust be informed 

of the special ec^cation resources available. Pro- • ■ 
• ■- cedures should be Established so that these groups of 
prpfessiorial educators, school social workers, school 
guidance and vocational rehabilitation counselors and 
* ' . members of the CCC become aware of service alternatives 
available to them. Such pro6/edures ' should ensure that 
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personnel, from the various agencies are .knowledgeable 
of each agency, its services, client eligibility, ^ 
"funding and placement policies and procedures. ■ 

Systematic and Frequent Commun ications Should be 
E stablished • • 

/ 

If the CCC-is initiating planning .t^^^^,^^^"^^,^^; 
then it must ensure that occupatipnal education, pupil 
personnel Services, .and vocational rehabilitation 
personnel are notified at the planning stage. ^he 
CCG is-init-iating such plan/iing then referral proced^es 
must- be. available. to referring agencies. ^ systematic , 
procedure should' be established to ensure the effective 
implementation and ongoing evaluation of programs and 
services. ' 

The CCC may need to identify an ihdividuaf from 
each of the three program areas as ^ contact P^^son. 
The contact persons would be responsible for obtaining 
needeS inf6rmatio'n from" within their respective agency 
pJSg^ams. The individualized Education Program (IEP> 
and the Individualized 'Written R^^^bilitation P an (IWRP) 
should be included in any systema'tic communication between 
?hS ice and Vocational Rehabilitation agency personnel. 

Comprehensive ^d Coopera tive Assessments Should be 
Conducted / . 

'a rnmnrehensive and cooperative assessment of students' 
A cqmprenensive ^"^^ JLc.a^ and interests must be an ■ 
vocational strengths, needs, ana ^^^^-^1°^° , ^ ^ 

and/or vocational rehab-ilitation services should be ^ 
based on information gathered from a ^^^^^^^ ^^^^S 
knowledgeable about the students including P|rents and, 

.when appropriate, the student. .^^^^^ersonnel 
access to special educators, pupil Services P^J^sonnei 
«nrt/or vocational rehabilitatibn counselors who took 
pSri In or kje knowledgeable about the stude-nt • s ^assess- 



ment 



As a resul-t of a comprehensive arid cooperative 
assessmentr?he CCC ^ should consider the following: 

a) the desirable occupational educa.tion program, 
■ location, and relationship to future employment 

field and/or vocational rehabilitation services. 



b) 



4, 



e) • 



f) 



g) 



the role and relat ionshios of the special educator; 
occupational educator, guidance counseTor, school 
social worker, and vocational rehabilitation coun--** ^ 
selor in providing th^e recommended, program. ^ . • ' 

.the changes' in work schedules of .necessary .pro- 
fessional and paraprofessiomal workers, .required 
to facilitate inter /intra agency communication and 
programming, / ' * ^ ' ' 

the extent to which the student will be able to 
participate in regular occupat^l.ond:i pi^ograms. 

any specific educational serviced, pre-vocat iond,l , 
and/or support services that must be provided in 
order to support the student in the i^ecor^ended 
prpgram, 

the projected dates of initiatiqn and antiffcipated 
duration of such services and appropriate timelines 
for program review. . 

any graining and suf^ervisory needs that special ^ 
education, occupational education, pupil ^personnel 
services y or vocational rehabilitation personnel 
may need in order to successfully carry^ out the 
CCC recommenda^^ions 



l/e 



eipent in Program Plarying 



r^equ 
you 
. plan 

4 



Earlier and Ongoing--Iflvo 
Should be E^st abl ighed ji 

OccupatioKal educators^ vocational rehabilitation. , 
counselors and pupil personnel service staff members 
should become involved at the earliest possible time 
in^^planning educational programs for handicapped children- 
Pi*ocedures should be ^established ^sa that occupational 

' education staff members, vocational rehabilitation 
counselors, guidancfe counsdors, and school social 
workers are j^ncluded in. CCC deliberations and decisions 

\hen *such services are, being considered or explored. 
It Is recornmended that these personnel consider procedures 
to become involved in the planning process prior to the 
development of final recommendations • 

The procedures recommended . address areas of concern and 
ire careful attention^ You should decide specific steps 
can make^to injplement ^these recommendations by cooperative 
ning a^nong the appropriate individuals in you^^area. 
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We believe.it is essential tha.t action be taken. 
Together we have found that we cannot continue to 'allow 
programs for haFId-ioapped children to be planned and imple- 
mented' in isolation, also recognize that the real impact 
ori children will come' as a result of your leadership and 
involvement at the local level. Therefore, we are looking* 
forward to working^ together and supporting ,your successful • 
efforts to implement these important recommendat ions/ 



\ 




Director 
gureau of Handicapped Children 




Bureau 07 Occupational Education 



Dip^fec^tor ' /y . ' 

Omice of Vocationar Rehabil itat 



ion 



IJirector 

Bureau of Pupil Personn^el Services 



r • 



S 



J9 
.-13- 



STATE OF LAFAYETTE 
EDUCATION DEPARTMENT 
Capitol City. La»ay#tt# 



TO: 



FROM: 



SUBJECT :* 



Chiefs School .Officers: Case Conference 
Committee (CCC) Chairpersons; Directors of 
Special Education; Directors of Occupational 
Education; Vocational Rehabilitation Areaj 
.Supervisors and Counselors; Directors of Pupil 
Personnel 'Services; School Board Presidents; 
Guidance Counselors; Commissioner's Advisory 
Panels in Vocational Rehabilitation, Occupational 
Education, and Education of Handicapped Children. 

y ' ' 

Director,* Bure?.u for Handicapped Children , /John 
Gilbert ; Director, Bureau of Occupational Education 
Stan 0. Bonard; D^irector, Office of Vocational 
Rehabilitation, 
Biireaju of Pupil 



James Fineberg; and, Director^ 
Personnel Service E&na S. Romano. 



Joint. Policy Memorandum #2. Linking Services for 
the Handicappe;! through Cooperative lEP Development' 
•and Implementation. 



This memorandum is the second in a series intended tp 
address those issues concerning the improved (Coordination 
of services among personnel from occupational education, 
' ^ special education , ^ vocational rehabilitation , and pupil 

p^fsonnel services. One recoup ized i^sue is the need n 
for coordination of efforts among local personnel involved » 
in the. preparation and execution of Individualized Education 
Programs CIEPs) Xpr handicapped students . ^ ^ 

^ Scope of the Problejn ; , . . 

P.L. 94-142-and' the State Regulations of Lafayette 
mandate the develop?nent of Individualized Education Programs 
(lEP) for students receiving* specift^ education and related 
services. The lEP is a Written ^statement of ^ the educational 
program which describes the special education and related 
serviceTto be provided and in based on relevant documented 
.information. Students requiring special education assistance 
in prder to succeed in an occupational or vocational program 
mu3^ hav^^ vocational component as- part of t|ieir lEP. 

At present, students receiving special education and 
related services have an lEP in place which is initiated 
by tbe Case Conference Committee (CCC) and completed at 
a planning conference by Hhe Special education teacher in 
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conjunction with the student's parents and other personnel 
providing related services. \ 

Those -students currently enrolled in occupational and 
vocational education programs, who are unable to achieve 
without special education or -related services, must have . 
a written lEP. However, personnel^ responsible for providing 
these programs are, in many cases, not included in the lEP 
development. • " ' , 

The VocationaL Rehabilitation Act of 1973, emphasizes 
the joint development of an' Individualized Written Rehabili- 
tation Plan (IWRP) for all vocational rehabilitation, clients. 
T^he IWRP is a written statement, Which places primary emphasis , 
on the determination and achievement of a vocational goal 
and is primarily 'the responsibility of the vocational rehabili- 
tation counselbr. Both the lEP and IWRP are similar in purpose 
and approach. However, it has been, found that in many cases 
they are written independently of each other. 

The lEP Developmental Process ; 

' As a 'result of the recommendat ioas'of the CCC, a student 
who desires and is eligible for special vocational education 
programs and services, must have an lEP completed in a planning- 
conference, which addresses the specific needs^f the student. 
The lEP should: ' ' ' 3 . * 

°' describe the currenp levels of -vocationll education 
•" performance, including strengths, needs and interests ^ 
° outline the annual vocational education goals, including 
shorT-term instructional" goals . . ^ 

° describe the special vocational education services 
artd instructional services to.be provided and the 
extent of participation in regular vocational educa- 
tion programs - ^ ■ j ^. a 
" specify the date for initiation, and the anticipated - 

d<iratioD' of such services 
?■ describe the evaluation procedures and standards 
• for achievement for determining whether the instructional 
objectives are being "g-chieved. ■ ' , ^ 

It can be anticipated that much of the content of the 
lEP h'as been outlined by the CCC during Phase I of its deyelop- 
ment* Typically, the'CCC will have determined the current 
levels of performance, the recommended placement and ,the 

schedule for annual review. 

; ■ . - ♦ 

Phase II of the lEP i^ to be completed within 30 school , 

^ays'of the child's entranc^ into the program in a planning 
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conference which, ^by regulation of the Commissioner of Edu- 
cation ,^inust include the folrlowing individuals; 

® the student's teacher 

^ the student, when appr9priate 

® the pkren^t or legal 'guar.dian 
^ .® a representative of the school district, other than ^ 
the student's teacher, who is qualified ^tb provide 
or supervise the provision of special education 

® a member of the evaluation team or person who is 

knowledgeable about the evaluation procedures used * • ^ 
with the student, if the handicapped student is being $ 
evaluatedVor the first time 

'''other individuals at the discretion of the parent 
or school 

The outcome of the initial work of the CCC and the 
lEP planning conference is a written lEP which includes 
attention, to the student's vocat ioAg^l^^^^^i^ program. 

Procedural .Guidelines : 

1. Preparation for the Planning Conference ; 

> 

Tfiose assigned to schedule and administer the lEP planning 
conference should ensure that individuals responsible for 
providing the prescribed special //ocation^al education programs 
ana services a^e invited t6 attend the cpnference and contri-- 
bute to the completion of the lEP. 

A critical part of the lEP process is the comprehensive 
assessment of a student's strengths anti needs conducted 
by the CCC. The purpose of the assessment is two-fold: 

to develop a specialized program based on the student's 
' ' present^and future » needs 

' ® to provide local decision makers with the information 
necessary to select a specific occupational or voca- 
tional program. 

* Since it is through the CCC's initiation of the lEP 
process .that a student is determined to be in need of o.ccupa- 
tional and/or voca^^ional rehabilitation services, the existing 
data which led to the determination should be shared with 
appropriate personfiel. Procedures should be established 
which will ensure the flow of relevant information frOTi . 
the CCC to those individuals involved in the lEP plannteg 
conference. This exchange of information^ should pro^pde 
continuity and efficiency in lEF and IWRP preparati^s* 
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In developing these procedures, co^si'i'^^^^i?;;,^^?^^^ necessary 
given to the users of the data, types coUeetlon 
for decision making, individuals responsible ^g^^^^^^^^^^^^e 
and-^ maintenance, and timeliness of the data. Plans to secure 
the assessment should te developed which outline. 

« the typeXs) of additional assessments necessary for 
pinpointing instructional goals ^^^^ /^J?^*?;^^^;, J^'^ 
• may include observations o'f the student s behavior 
in the occupational or vocational 
conducted by the guidance counselor fo determine 
the student'^ interests and Potential career goals, 
or evaluations in expl9ratory shops -that proviae . 

• * o ^:rs?n(s)'r:Soiri?le for conducting the assessments . 
■ (i.e.. vocational teacher, evaluator, or specialist) 
° timelines for completion ^" ^. . 

» tentative' goal's and pbjectiv^es to be discussed at 
the planning conference. 

2. ikP Planning Conference ; 

The lEp- planning conf erence^is conducted to allow those 
persons most involved in the student's education ^o define 
?he specific goals, objectives and activities of the program. 

While- the participants required by law '"^^^^f ^^^jlre-'^ 
in the meeting, local policy can expand ^PJ^^^^f ^^J^^^ 
ments to ensure that occupational and vocational education 
are represented when appropriate, /o^sible representatives 

could Include, the vocational educafion ^^P^^^^^^^^^^I^^taUoA ' 
teacher, guidance counselor, o^^he vocational rehabilitation 
counselor responsible for a student's IWRP.^ 

,3. lEP Implementation : " * * 

To ensure continuity in. the ijPl^'^f ^^^^^^ ^^.l^^tton''^"' ' ^ 
educational program, appropriate channels ^^^^^i^^J J^"" 
and effective administrative procedures 

provide for continuous planning among special educators, 
occupational educators, vocational ^^^abilitation QQunselors, 

for periodic meetings with parents to inform them of -their 
child's progress. i 



4. Annual Review 
■ State law requires a re' 



riew of each student's educational 
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program which Hiust be conducted annually. The annual review 
is the Wchanism >for upda1;ing the program and placement . . 
to meet^the student's needs. It is through the annual review 
that student heeds are identified which ma/y require the 
involvement of personnel from other agencies. For example, 
it may be beneficial 'to* include a. vocational rehabilitation 
counselor in the review process. Thife - ifiteraction can provide 
continuity in the student's programming and will allow for 
a smooth transition from school to a vocational, rehabil ita- 
tion agency; ' ^ . * 

Given the import an (S,e of appropriate educational programs 
which lead toward the student's successful entry into employ- 
ment, consideration ot these suggesti'ons is requested. We 
recognize that it is "througl? your local eff6rts in clarifying 
the roles, responsibilities, and points of entry for -personnel 
involved in '.the preparation and execution- qf the lEP, that 
our studs^its will become better prepared . for meaningful 
••employment. Cooperative planning among spcial educators, 
occupational educators^, vocational rehabilitation counselors, 
and pupil personnel service. staff members is the key to 
appropriate educational ^ograms. We'^will contimie to support 
your efforts as ^e iDegin td develop and expand our joint- 
delivery of services. 





ed Children 



Directorsr 
Bureau of Occupational Education 



Director 

Office oJ Vocational Rehabilitation 



'^Director 
Bureau of* Pupil Personnel Services 
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STATE OF LAFAYETTE 
fDUCATION DEPARTMENT 
Copitot City, lo#oy»tt« 



TO: 



FROM : 



SUBJECT: 



chief School Qffficers: Case Conference 
Committee (CCC) Chairpersons ;* Airectors of 
Special Education; Directors of "Occupational 
Education; Vocational Rehabilitation Area * 
Supervisors and Counselors; Directors .(?f Pupil 
Personnel, Servic'fes; §chdol Board Presidents; 
Guidance Counselors; Commissioner's Advisory 
Panels in Vocational Rehabilitation , Occupational 
Education, and Education of Handicapped Children. 

Director, Bureau for Handicapped Children, John 
Gilbert; Director, Bureau of Occupatiohal Education, 
Stan 0. Bonard; Director, Office of Vocational 
Rehabilitation, James Fineberg; and. Director, 
Bureau of Pupil Peronnel Services, Edna S. Romano. 

Joint Policy Memorandum §3: Solicitation of _ 
additional concerns regarding factors inhibiting 
occupational education and/or vocational service 
delivery to the , handicapped . 



As an outgrowth, of issuers identified and discussed 
in the two previous memoranda issued by these offices, \t 
has become apparent that there may be opinions and obserya- 
tions from the field that would have bearing on future planning 
and implementation. 

In an effort to more comprehensively and systematically 
address those factors which inhibit the occupational education 
and/or vocational service delivery to the halraicapped. We 
are requesting recipients of this memorandum to specify 
kn'd describe those factors and situations which m the-ir 
perspective* constitute significant hindrances to setvuce 

7 - delivery-. 

/ ^ * . 

Respondents should ^exclude those hindrances which, can 
reasonably be addressed througH the development of procedures 
suggested in memoranda fl 1 and #2. 

We realize .this is a broad, open ended invitation. 
Please rely on your good 'judgment ' for interpreting the nature 
of our reqliest. Also, focus on a description of the hindrances 
rather, than at speculating about the causes o| such diffi- 
culties.- ' ' 

For purposes of providing a minimum of structure ' for 
your -responses, you may wish to describe specific hindrances 
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wi^in the following inhibiting factor areas: 

'-^'.-^^Technological "constraints. Those situations in 

whi^h knowledge does not yet exist to permit successful^ 
intervention with a given type" of problem (e.g., a " . 

diS/abling condition). 

- \ ^ . * ' . * ' 

- 2. 'Attitudinal constraints. Where the feelings and/or . 
values of significant persons, (staff or power structure) 
' inhibit using the technological capacity that is avail- 
able* 

3. Jurisdictional constraints. Those situations in 
whiQh "turf" causes students to "fall between the cracks** 
or to be ineffectively serVed by conflicting agencies. 

4. Administrative constraints. Those situations in 
which established policies and/or practices preclude ^ 
full utilization of exist ing, capacity . 

5. Political constraints. Those situations in which 
a legal or regulatory change which would be desiralDle 
is inhibited by. political pressures. 

6. Architectural constraints. Wh.ere the programmatic 
needs of certain individuals call for facilities wit|i 
architectural characteris-t^iics which are different from 
thos? ' rout inely provided. \ ^ * 

7. Economic constraints. Where the needs of'certai^ 
; individuals call for resources having a greater cost % 

than are routinely considered justifiable,* or within 
stan.dard support' formulae 1 

8. Personnel constraints. Where the needs for. service 
call for qualified personnel who are not readily ayailable 
due to level of spec ializ^-t ion required. 

9. Logistical constraints. Those situations in which 
the distribution of population need and-sei»vice supply 
are difficult to match, due to low iacidence or rapid 
change in either demand or supply. ^ 

10. Motivational constraints. Tho^e situations in' 
which the needs of the student are riot recognized by 

^tji^ student himself or the parent and the failure to 
take advantage of existing" opportunity can, be attribute/d 
to forces beyond the .service; system- ajid environment. ^' 
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Alth0\j£h time constraints will prevent a fully developed 
presentat*ion, of your views,\your perceptions of the issues 
§hauld,^ nevertheless, highlight significant concerns for 
our Consideration, <> ^ 

* ' *■ " • 

Procediires for Processing Identified Concerns ' 

The State Advisor^ Panel on Education for Handicapped 
Children as well as those Advisory Panels for Vocational _ 
Rehabilitation and Occupational Education will be informed 
^of your responses^ and will discuss your concerns* 'Reactions, 
cor^clusions,' and recommendations of these bodies will be 
communicated by the Executive Staff >0 the State Board of 
Education* 

Should you wish to attend the appropriate State Advisory 

Panel to further represent your view, please contact the' 

relevar^t Bureau Director.^ 

^ 

Thank you for yOur attention anl^ solicited response 
to this request, ^ * ^ 




Dairector- 



DTI 

Bureau of Ocoupational Education 



Director 

Ofr-ice of VocatioiYal Rehstbilitation 



'mrector \ 
Bureau of Pup^il Personnel Services 



•OAJIO OF eOU CATION 
MR OONAtO J. MaCARTHuR 
MR AUrHKO A. CLCVCUANO 
MR Hans BOLLtN»ACHCR 

Mrs. Eowaro Bouchard 
Or PLXtn walkcr 



DORM IT, CENTRAL SCHOOL DISTRICT 
P.O. BOX 2000 
DORM IT, LAFAYETTE 



aupr. or •cmoou* • 

MM. BCNJAMIM H. 8TATAH0 
AttT. SUPr.. IflbT'llUCTIOM 
Dn. EUNIST FOHN«Y 

At»£ »urr., ■u»iNt»» 

MR. HARRy MARaHALI. 



Jerry Small, director . , . " 

Jackson County pcc-Ed Prograq ' • " 

Metropolis, Lafayette ' , , 

Dear Mr. Small* * " • ' 

Now that the opening of your new -^Southwest" 'Occ-Ed Center- 
is neariiig reality, I want to assure you that the Bodrd 
and staff of Dormit SchooA District are becoming increas- 
ingly committed to fostering and utilizing the opportunities 
it should provide, not only for. th^e regiilar track vocationally— ^ 
oriented student, but for our special education population 
as well. While Pat Smith, our Director of Secondary Cum- A 
culum will continue to work with you on the general program, 
I want to open up one area of concern regarding the. handi- y 
capped students we expect to be' sending "to the new Center 
next year . " ' . 

Our District Case- Conference Committee (CCC) has been review- 
ing and rewriting the lEP iov each student who may b'e appro- 
priately assigned to an Occ-Ed program. They have been 
guided in this .planning by information available regarding- 
offerings at th6 previously e:^isting Lyndon and Lowell Center, 
and the information from your office regarding projected 
offerings at .the new C^rtter^ Some members of the CCC have 
indicated kno«^ledge of repd© from the staff Of other systems 
that students attend-ing Low^L and Ly'hdon during the past 
■two years experienced great obstacles to implementation ^ 
of well developed lEPs. In other words, there are doubts 
about the' point of doing all this work on the lEP if it 
isn't going -to be taken seriously by the staff of the ucc- 
Ed Prbgram. 

Some suggest that they should' wait until the instructional ^ 
staff at the Center ia on board and prog-ram offerings are 
established, and then invo;Lve those persons and data In 
th6 lEP development.. Otiiers argue that, since the purpQse 
of the lEP is to prescribe what is to be.ma;ie available 
(including' the vocational areas) we must go ahead and write 
the Program regardless of our level of confidence that it 
• will be ii?plemented. I'm not committed to either point 
of view and am willing to support whatever procedure we 
9an all (includj,n^ you) agree on as m^^nfeaslble . 
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Perhaps we need to get together and establish policy, as 
this issue undoubtedly affects all the other District CCCs 
as well . . . . 

« 

I solicit your counsel on this.' 



Sincerely, 





Lee Blank 
Director of SpecialyEducation 

LB/cr 
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Office of Vocational Rehabilitation 

Mefi'opons Area Office 

MEMaRANDUM 

i 

Metropolis and Jackson County Area Program Date: 
Directors; Occupational EducationjvSpecial. 
; ^ ' Educatio.n, Pupil Personnel Serviced 

Mar ion ^(5srt, Program Manager 
V Offices of Vocational Rehabilitation . ^ ; 

^ I want to express my sense of optimism about the copperative / 
" e'fforts being advanced in our region for more appropriate / 
vocationally oriented ser^vices for special needs popula- 
tions. The forthcoming opening of another new ^Center for- 
Occupational Education promises to enrich the resource offer- 
* • ings in the County. Perhaps tljese developments will help 
to reduce a problem which looms perennially from where I 
sit.' 

^ Transition - from public school administered services (both 
.Vocational/Occupational and Special Education) to OV^ has 
never been ^ell articulated. Furthermore, the nature of 
^ what happens in Such transition varies widely from lone local 

system to another. l¥here we have been able to assign an , 
^ . OCR counselor to primary duty at an Dec Ed Center the situatiot 
has been helped, but we still have the problem of referral^ 
to OVR coming either too early or. too late for us to maximize 
our capacity. Also we have the problem of adequate and 
' consistent assessment of potential for kids who are in between 
multiple agencies. It seems that we either obtain Wt enough 
-* information or have redundancies with data .of marginal utility. 

I am looking for suggestions as to how we might better arti- 
; * culate. Although each of us has certain bureaucratic con- 
\ straints on what we can do, I am coitvinced tl^gt^t we would, 

' ^ jvith some .creative assertiveness, do it better. 
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EDEN CENTRAL SCHOOL DISTRICT 

Post Off tee BOX 1234 
. ' Eden. Lafaygtte 



Jerry Small,- Director • . 

Jackson County Occ-Ed Program 

Metropolis, 'Lafayette ' * . 

Dear-Mr,. Small: -r • 

As you- may know, I have been trying to head up a regional 
chapter qf the APGA and have therefore had a lot of contact 
with Guidance Counselors as well as other PPS directors. 
Come to think of it there's no reason why you should know 
that — it's no big deal ~ but it perhaps will explain 
my point ol reference for the following: * . 

■I have heard a lot of concern expressed by the more "with 
it" members of our group about the lack of readily accessible 
information regarding service .options available in the_ Greater 
iletropolis area for, kids whose needs are other than.^or ^ 
college brochures. A major "knowledge gap" is regarding 
vocationally oriehted training programs. Another is services 
for' the handicapped. Put these two together and there is ^ 
probably' a lot our people should know and don't. 

I am therefore exercising the initiative in contacting a 
numbeV of key program directors suQ^h as yourself to solicit 
your reactions, and suggestions on some .points which have 
come to mind, such as: 

a) Has your- contact with pupil personnel and guidance .. 
workers found them 'to be well informed regarding 
offerings -of your program? ^ 

b) Have .you engaged in formal or informal attempts 
,to helj) such workers to be better informed?! 

, c) Do you think it would be worth while to eng^age 
in such efforts? 

d) What suggestions could you offer- regarding mech^n- ^ 
isms for information exchange (among any relevant 
professionals) which might facilitate the guidance 
function for kids who are non-college bound? ^ 
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i think it Is commandable that members of the group are 
acknowledging this need in a .self critical manner and have 
sought out means' to improve the situation., Your thoughtful, 
attention to the. questions posed will be "highly valued and 
grat.efully received. 

Yours truly, 




Pat White, Director . 
Pupil Personnel Servi-ces 

PW/Qr 



\ 
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Jackson County 



□ccupPiTianPiL EDUCPiTon 

PRDGRPim 

' : INTERrPFFICE MEMORANDUM 

TO- J^y Jones, Principal ' DATE- 

Lowell Occ-Ed Center - . ' 

FROM: R. Owens 



As the senior instructor and president of the Lowell Occ- 
.Ed Instructor's Association I have,^ been delegated to let 
you (and the*Cei>tral Administration) know of our poii^t of 
view. »We endorse the general policy that all kids, including^, 
special education ones^ should be provided witU^ appropriate 
occupation education. 'Furthermore, we accept the idea that 
as far as possible the training should be with regular kids, 
arid not segregated. 

However, we have concerns about the size of ^classes with 
special educat ion/students involVed, the severity of the 
handicaps of strfe^ students, an(^l/he outcomes expected. 

Therefore, we propose that a* study §hould be ^done to deter-- 
mine just what conditions should prevail when significant 
numbers of handicapped are enrolled in Occ-Ed programs, 
that instructors should have equal voice with administra- 
tors in conducting such a study, and that a policy position 
should be developed regarding the feasibility of conducting 
training progranjs for severely handicapped youth. 

We would apprecikte your support of this proposal when it 
is considered by Jerry Small and the Central Administration. 



V 

CC: 



Jerry Small, Director 
Jackson County Occ-Ed Program 
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Office oWocational Rehabilitation 

• • « * 

Metropolis Area Office 

MEMORANDUlS/K * 

To: Jerry Small, Director ■ . - . pate; 

'Jackson County Occ-Ed Prc^ram . * ^ 

Frqm: .Dana Brown 

Supervisor of Counseling Services * . . 

Metropolis Area OVR . . 

As we look at the future ' extension of OVR counselor service 
into the new "Southwest" Cent.er, I want to appraise you 
' of an unresolved short-coming in the o^igoing program at 
the older centers. The counselors assigned to both the 
Lyndon and the Lowell centers have been . expressing their 
concern about the lack of/- articulation between the lEP as 
developed by the school sj^stem's Case Conference Committee 
and the IWRP which we must develop as soon as OyR gets involved 
with the client. 

' ■ 

An underlying problem, I suppose, is 'the inadequacy of informa- 
tion exchange between the multiple agencies which may have 
relevant data for individual student/client planning. As . 
we work at deciding on a rehabilitation plan, we often find 
ourselves missing information which probably exists, if 
we- could only 'access it. fe may have the lEP,, with whatever 
is on it, but frequently "bhe data on which it was based, 
particularly if a medical/pr other non-school agency was 
involved, is hUried- ii^-^raeone ' s secret f^le. The privacy 
regulations are Often cited as the rationale ,for keeping" 
' things close to the chest, but I think some staff members . 
overdo their role as security agents. Costly duplication 
of effort and precious time lost is the -result. 

I hope you can give consideration to this problem as. you 
, expand your program: « . ' , 



CC:. Maria Short, Program Manager 
Metropolis Area OVR 



o 
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STATE OF CAFAYETTE ^ 
EDUCATION DEPARTMENT 
Capttoicity/ L«rioy«tt« 



MEMORANDUM . 




Occupational Education Program Directors 

Stan 0. Bonard, Director ^ 
Bureau of Occupat ion»al Education 



In the months that have passed 
Joint Policy Memoranda (#1 and 
tion and Occupational program 
weeks since Memoranda #3, we h 
interest, and a vigorous respon 
I want to commend you for your 
that of your colleagues in the 
in the Education Department be 
the field verifies the relevan 
the validity of our Joint Poli 



since the issualnce ot the 
#2) regarding Special Educa- 
delivery, and in the short 
ave noted a high level of 
se \o the questions posed, 
participation, along with 
other service branches^ We 
lieve that the response from 
ce of the issues raised. and 
cy Memorandum mechanism. 



This prompts me to suggest an extension of that mechanism. 
One of the most consistent suggestions from the field was 
for the establishment, formally or informally, of_ Joint Policy 
Planning Groups at the county or other geographically reason- 
able ^level. We would see t^ie purpose or mission of s^ach 
Groups to ^develop policy statements and procedure guides 
to improve services through enhanced interagency partici- 
pation. Since 'the target recipients are special needs popu- 
lations, and the services in question are related to occupa- 
tional/vocational goals, the membership of such Planning 
Groups should include all 'relevant agencies. It seems clear 
that one of our problems^as sb^en the lack of "sufficient 
multiple agency' input to prograei planning activities.- 

This memorandum is directed to Occupational Education adminis-- 
trators, on^ the rationale that^your role is the most' logical 
one to Initiate and convene such Joint Policy Planning Groups. 
W6 recognize, of course, that in any particU-lar locality 
the leadership of such Groups might be assumed by perspns 
from special education, pupil personnel 'services, or voca- 
tional rehabilitation. However, it is my opinion that the 
purposes will be most enhanced if occupational education 
personnel at. least make the initiatory moves. 

I would appreciate being informed as you proceed to form ^ 
sudh Planning Groups, so that my of/fice-can serve in an r 
InfqrmatjLon disseminating capacity. 
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Jackson County 

occupfiTidnftL Eoucmnn 
^•: PROBRPim 

INTER-OFFICE MEMORANDUM 



TO- Jerry Small, Director 

Occ-Ed Program 

FROM: Dale Johnson,. Principal 
. Lyndon Occ-Ed Center 



DATE: 



I realize- you have heard this complaint»before , from me as 
well as from others, no doubt, but for the record I want 
you to know that I am catching increasing hell from some 
of ray instructors (and justifiably so) over some of th^ - 
kids with special problems being enrolled m certain Ucc- 
Ed courses.. Don't misunderstand. We are not reneging on 
our agreement to attempt placement^f handicapped in appro- 
priate courses. BUt /ecall — our con-dition from the 
beginning was tt^at we be provided with a reasonable eva],ua- 
tion of 'the kids' vocational potential. My instructors 
(at i-east some of them) have accepted the idea that they 
will have to modify their teaching. But they don t buy 
having. to experiment to find something that the kid can 
do". Someone else 'should do that first. But who? And where? 
The information we get from the sending school^ is next- 
to worthless. The psychologist's data and the reports from 
guidance counselors are focused on academic levels and don t 
translate to occupational strengths or ^^^^erests. The social 
histories are helpful in some cases, but don t tell mucn ^ 
about what will happen in a Building Trades class. - 

We need to get some policies' and procedures on this, right! 



t 
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■SIMULATION EXERCISE 

Joint Policy Planning Group 
Jackson County, Lafayette — ■ 

Acting upon the suggestion of the State Director of 

Occupational Education /'as an -outgrowth jDf a series of Joint 

Policy Memoranda promulgated from various relevant Bure^^us 

of t>he L^lfayett6 Education DDepartment, an initial meeting 

of a Joint Policy Planning Group has been convened. The 

members present .^clude: 

Jerry Small, "^Director, Jackson County Occ Ed Program, 
» • (Group Chairman, pro tern) 

Lee Blank, Director of Special Education, Dormit Centiral 
Schools 

Terry Green, Chief Guidance Counselor, Schuyler High 
School , \ 

' Chris Schwart2^, Secondary Curriculum Coordinator, 
lewiston Schools . 

Dale Johnson", Principal Lyndon Occ Ed Center, JaRsJson 
County Occ Ed Program 

Marion Short, Program Manager, Metropolis Area Office 
of Vocational Rehabilitation 

Dana Brown,* Supervisor of Counseling Services, Metropolis 
Area Office of Vocational Rehabilitation 

Pat White, Directpr of Pupil, Personnel Services, Eden . 
V Central Schools 
... V 
. Garrett Longlie^ Director of Vocational -Technical 
' Education, Metropolis City Schools (ex olficio) 

This membership has been selected to /include the major 
prof essional ^roles relevant- to the issues to be considered, 
and inclifdes One member from each of the school districts 
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\vho will be sending students to the newly opened "Southest 
Center" in the coming year. Two meDnbers of the' administra*- 
tion of the County Occ Ed Program, as weH as two; members, 
of. the Area OVR stalf are included. The agenda for this 
initial meeting is attached- 
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Agenda 



■ JOINT POLICY PLANNING GROUP 
Iilitial Organizational Meeting 
Jerr? Small, Chairman pro tem 



Discussion of Group purpose slnd goals 



f 




^ Do we know what we want to do, and ^^^^^ 

How do we understand our proposed missicKi: To 
develop policy statements and procedure guides 
to improve services , through enhanced intera|ency 
participation. * , - ^ * 

. -* 

Identification of major issues. 

Which are prior ity concerns? 
, Assessment of vocational status 
Interagency Information exchange 
lEP/IWRP deve3^opmeti.t 
lEP implementation 
Program Access 

Multi-^agency planning input ... 
School to OVR transition 
Determination of operatii^al procedure. ' 
.How do we start? . 

How far can we go? * ^ 



Selection of permanent Chair. 
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ROLE PLAY GU^EDE 
• ' Joint Policy Pla;ming Group 

Jerry Small , Director, Jackson County Occ Ed Program, 

^ » 

As convener of the group ydu want to follow your agenda 
and hope that other members will understand the purposes 
a« you do. It is evident that some policy development is 
needed. While you could probably do ^t yourself, you recog- 
nize that the success of, any efforts will depend on Qwner- 
ship by tHe other participants as well .Xnfoxz^ are satisfied^ 
with the role of leader of this group. While you would 
not be upset if someone else assumed a greater role, you 
appreciate the impor-tance of ^at needs to be don6 and f eeL 
that you probably understand the issues better than most 
of the otliers. Your perspective is based on the realities 
Occ Ed programming. But you want to make sure everyone 
^else also has his/her say. And you want to at least establish 
the policy that this Group should concentrate on developing 
policy f.or consideration for adoption by your Board. 

* ■• * 

. ' ^ ROLE PLAY GUIDE 

•Joint Poliqy Planning Group 

Lee Blank . Director, Special Education Program, Dormit Central 
Schools. In this group you will be the key c6ntributor 
.of expertise regarding the needs of disabled .school-age 
individuals. You have the b^oad perspective of education 
for' the handicapped, not Just vocationally oriented education. 
It is your impression that the typical Occ Ed, program lacks 
the necessary flexibility to cope with 'the diversitj^ of 
kida who need it, and a general cultural bias against the 
handicapped influences the expectations held by Occ Ed teacher 
even when they are well-meaning. You could provide inservice 
training, but doubt the- willingnea^cxf those who need it 
to take advantage of it. But we nWd to start somewhere, 
and this group may be the place. ' ■ 

■ ' • ' ' 40 ' 
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- ' ' ROLE PLAY .G'UIDE 

V ' Joi/Kt Policy Planning Group 

Terry Green Chief ' Guidance Counselor, Schuyler Hi^h. School. 
Your dis'trict is the smallest of those' represented, having 
Ohly one' high-i school, and yoi:t> bear the major responsi^lity 
for' policy on secondary programming, at' lea^t for regular 
kids. The- dividing line batwe^n marginal reg/lar Kids and 
3b«— b^ndicapped (those whose programming is de^ermin^d ^by 
the district CCC)" is often arbitrary and not'' very rational. 
You Have often found it better to , conceal the fact that - 
akid may have been ''identified' as handicapped when referring 
him/her to -another ^)rigram, Particularly a vocational setting. 
It avoids stigma. "Unless a kid is severely handicajjpfed ; 
and then- it is better to work with OVR and for'get scihool ' ^ 
based programs, (m has a stronger commitment' f^^the severe, 
/anyway. You'-hope that the outcome of this Grftup might .jnore 
clearly establish who provides forrawhom, and why. . 



•m .^om. 



RQLE PLAY GUIDE 
^Joint Policy Planning' Group 
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Christ Schwartz., Secondary Curriculum Coordinator^ Lewiston 
Schools."" Your district has onlt one high schocSl. In pa«4 
years quite a few kids have been .transported the long distance 
to« the Lyndon Occ Ed Center^ but none or^hese has been 
CCC certified handicapped. With the establishment of the^ 
new Center ^ra'^ica^ly within your boundaries, you expect 
to be programming a lot more kids^^f all ^ts, into the 
•half-day Occ Ed program. Some ma jor'^^uest ions in you?. mind 
a^e: a) What assessment information* will the Occ E-d teachers 
or otber personnel need to have about the special education 
kids who are- sent? b) Who should^stablish this Information: 
c) -Who pays fbr.it? d) Who should mak'e decisions 'matching ■ 
Kids to available programs? e) Vho can influence the" develop 
ment and/or chknge of Occ Ed programs? You hope to get ^ 
out of this Group some answers to these questions. 

. I' . r ' ' ■ • . ' ^ ^ 
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ROLE PLAY GUIDE 
Joint Policy Planning Group 

Dale Johnson . Principal, Lyndon Dec Ed Center Jackson County^ 
Occ Ed Program. You have been administering the Center 
since its inception ninfe years ago. Programs for special 
needs kids' have been developed and expanded di^ring that 
time,' but 'certain obstacies remain. For example: a) Our 
^teachers , receive insufficient information about handicapped 
icids assigned to their classes; b) There are differences 
in definitions and label used by different personnel and 
different districts, which makes it. confusing^; c) We- have 
no process for referring kids who we think may be handicapped 
back to the CCCj.d) The district CCC needs to understand 
the long and.short range objectives bf our Occ Eti programs 
in order to ma^T^Tasonable lEP's and pJLacement recommendaJAons. 
You hope this Group will be able to address some of these ^ 
obstacles, and tiiat results will affect not only the new 
Center but your existing one as Wfell. ' 

ROLE PLAY GUIDE 
Joint Policy Planning Group 
Marion Short , Program Manager,' Metropolis Area Office of 
Vocational Rehatrilitation. ' You- are resgonsible for OVR 
programming activity in the entire area, encompassing both 
the City of Metropolis, (wtlich. is not involved with this 
Group> and the rest of Jackson County (for >«i«mjhis, Group 
• is convened) as well as tHree neighboring Counties. But 
the issues a??>^tty much the same everywhere. Yours is - 
abroad perspective>-You have observed'thatJ a) School 
people are not as aware as they shoula.be of the multiple 
community resources relevant to "handicapp^ed ^rsonsj'b) • 
They are not very systematic in making referrals to OVR, 
since theore is a divided responsibility between the local 
district and the County Occ Ed Program; Confidentiality 
' issues constrain \the valid flow of information from CCC 
■ to OVR. You will- try to get this Group to jieal with these 
issues and promote better interagency cooperation. 
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ROLE PLAY GUIDE 
Joint Policy Planning , Group 



Dana Bjrown , Supervisor of Counseling Services, Metropolis 

Area Office of Vf^cational Rehabilitation. You have counselors 

working under y6u at the Lyndon and Lowell Occ Ed Centers 

of , the County Program as well as two counselors working 

at the Metropolis Voc-Tech High School. You have a chance 

to know the problems between educational and rehabilitation 

programs. A major goal should be to get consistent OCR 

counselor input to every CCC meeting delTling with kids above 

the age of 14, to articulate the development of lEP and' 

IWRP f©^ the older clients, and to rectify some of the "release 

form" obstacles between sdhool systems And OVR. We have 

to recogn^ize that Occ Ed instructors still harbor bias against 

disabled kids and that a systemati6 approach is needed to 

overcome this. The Group should assume a proactive role 

in dealing with this. > , 



ROLE PLAY GUIDE 
Joint Policy Planning Group 



Pat Vfhite , Director of Pupil 'Personnel Services, Eden Central 

School!^. Your district has two high schools and you coordinate 

the activities of the guidance counselors in your system, 

as well**as serving on your District Case Conference Committee 

(CCC). Your location has permitted a.nvunber of kids to 

be sen-t to Voc-Tech High in Metropolis and to Lyndon Occ 

Ed Center iti the past, but you^expect " to be^sing th^ new 

Center ^in the futufe. It wili be very important for all 

Occ Ed program administrators to analyze what they are teaching 

and communicate that to the DCCC's so that kids may be more 

appropriately placed. You hye observed that OVR does Aiot 

want early involvement because their incentive system places 

a premium on' short time durat.ion for placing kids, .In regard 

to both assessment and :^lacement there is the question" of 

who should'get service first? The younger ones„ to give • 

time for an effect? Or older ones before they become .ineligible? 

We "have to establish spme priority policies. , - 
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: ROLE PLAY GUIDE 

Joint Policy 'Planning Group 

Gairrett Longhead , DirecJ;or of Voca^^ional-technical jBducation, 
Metropolis City Sch,ools. You are only an advisory mfmber 
of this Group', --as your system is- not involved in the County 
Occ Ed Prograim*- Bowever, your long experience in dealing 
between educational systems, both regular and special, and 
the' OVR gives ypu a perspective the. Group should find useful • 
You would Ijyce ^thero to recognize that most Occ Ed teachers 
are more knciWedgeable and interested in their skill-trade 
than in kids as kids. Therefore they need more information, 
especialljn about special kinds of kids, whether they think ^ 
they want it' or not-. Also, we must face the logic of the 
oflren posed question "Isn't there .mooe marginal utility 
in training a regular kid than a handica$>ped one?" Dec 
Edi^s alwa!ys- under pressure to produce a 'better product, 
yet the special ^4ucators .say they must take in a poorpr 
quality kid' as \ r^w material. That is a reality we must 
confront. .Joint planning and procedures are needed because 
there has always been the tendency' for parents of handicapped 
*kidsitto« gd*to special education personnel rather than to 
'^vocatiof'al education departments to plead their case. It 
ha'scr't alway^ been to their advantage. You would like, to 
bring the^e ideas into the Group ' s deliberations . 
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SECTION II 

PROJECT TITLE; Professional Fitness Among Special Needs Personnel: 
Burn-out Prevention and Rehabilitation 

LOCATION: State University College at Buffalo, . 
Exceptional Children Education Department 
' ^ 201 Ketchum Hall 

1300 Blnjwood Avenu€ ^ . 

^ Buffalo, New York 14222 . ' I 

COORDINATORS: Dr, Warren L. Gleckel, CI\p. ^ 

Exceptional Children Education Department 

Dr, 'James Lahren 

Vocational Education Liaiston Person' 



PROFESSIONAL FITNESS AMONG SPECIAL NEEDS PERSONNEL: BURN-GUT PREVENTION AND 
REHABILITATION 



r 



PROJECT OBJECTIVES : To develop and implement a prfeservice instructional 
module. To enlighten preservlce students about r^listic demands which special 
students will require of teachers, thus dispelling myths and precluding 
unnecessary anxiety about such responsibilities -and duties. 
To provide prospective teachers with specific strategies for preventing or 
minimizing "burn-out". to be accomplished' through a module which enhance? 
"professional fitness." \ ^* 
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products ; Sixteen participants were involved in the training module. These 
participants were all involved in teacl>er education programs, which represented 
the following fields of study: elementary education, occupational education, 
* business education, .business administration, vocational education, industrial 
arts education, homa economics, educational administration and institutional 

practical nursing. ' • 

^ The progfam was ^ four hour workshop condt^cted at State University College 
at Buffalo. An agenda of activities is attached. Tlie format was geared tow^d 

active participation by participants. 'We employed a creative problem solving 

-: K 

technique for several objectives and had participants involved in dyad, smajl^ , 

groups, and large group activities. Se^ver&l hand-outs were used in addition to 
the use of audio-visual materials and a simulation activity. Parficipants also 
received a ref ererrCF-tlfst of related readings. 

Pre and post tests were administered as well as a workshop evaluation form. 
Copies of all materials a^e attached. 

. 1 

Workshop Activities are listed below, 

I, Introduction: 

— Pre test was administered. 

. — Presenters reviewed workshop objectives. 

— Participants used a dyad interaction and total group activity to identify their 
fears and concerns regarding working with handicapped students. Addressing each of 
these became an "additional" objective of the workshop. 

II. Total Group Brainstorming activity was used to identify labels and stereotypes 
about handicapped people. Lists were recorded, as discussed. 

—Presenters reviewed damaging feffects of stereotyping and the self-fulfilling 
prophecy of the labelling cycle; 

— Presenters reviewed, the notion of Least Restrictive Environment and the 
Cascade of Continuum of Services for Special Need Students. 

— Participants were assigned, to small groups for the LRE Sort Board Simulation 
and results were shared in a total group plenary session. 

* 



This section was culminated with the film "A'Different Approach" and op^n 
group discussion* ' , 

III. Professional Fltngs^: 

- Presenters defined "professional fitness vs burn-oyt^" 

(Have emphasized the posit;ive aspects of "fitness" rather than negatlveness 
of "bum-out") 

- Group brainstorming of characteristics of a professionally fit person. 

- Presenters reviewed concept of locus-of -control (used abbreviated test 
with participants) "and discussed assertiveness vs aggressiveness and assult iveness, 

- Small group brainstorming - dealt with: 

(a) What can be done to enhance one's own personal professional fitness- 
lists generated* 

(b) What cao be done to enhance the professional fitness of teachers by 



administrators and systems. 



{ 



IV. Plans of Action: 

- Groups shared ideas and developed specific plans of Action to promote ^^^^^ 
fitness and prevent bum-out* 

Cards were distributed to foster personal commitments to a plan of action* 

V. Presenters discussed the following-as important considerations for maintaining 
professional fitness: 

- Prob3.eraVsolving strategies* 

- Recognizing warning signs of burn-out* 

- Compartmentalization of problems and stress. ^ 

- Calendar organization* 
^ - MASH syndrome* 

A Post test and workshop evaluation were administered* 

^formal discussions Were h^d after adjoumment of the formal worlcshop. 
EVALUATION: The pre-post test results indicate that participants left more *^ 
|^pj(^1mowledgeable about handicapped studenjts. Workshop activities indicated that 



participants also began understanding burn-out prevention. The workshop evaluations 
were all positive and indicates that participants felt we had met the objectives 
identified at the beginning of the session* ^ 

The workshop was successful in meeting our itnmediate objectives and in creating 
spin-off effects which will impact positively In Western New York. The mini-grant 
was instrumental in making all' of this possible. It enabled'us to hi^e a graduate 
assistant to research the topic and provide participants with a-reference IJst 
of readings. It also enabled th^presenters to broaden their knowledge base and to 
share it with others. Hopefully, time and money will allow us to develop a training 
manual to facilitate workshop activities. 

In the final analysis, it was felt that ve improved the plight of handicapped 
students who may have contact with the workshop participants. 



ATTACHMENTS: Agenda 

Pre-Post Test (Workshop • Survey) 

Evaluation 

Bibliography 
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AGENDA , 

Coffee / 

1. Introduction (20 minutes) ^ 

a. Speakers: Who are they? 

b. Pre-test 

c. Purpbse and Objectives 

d. DyadsA 

!• Introductions • 

Z. Fear and concerns regarding worl^ng with/contact 
^ with handicapped children 

2. >^ths and Misconceptions .(90 minytes) ^ 

a. Brainstem: Stereotypes for people who are handicapped 

1. Damaging effects of stereotyping 

2. The Labeling Cycle 

b. Cascade Model 

1. LRE, Sort Board (small groups) 

2. Plenary discxjs^ioh 

c. Film: "A Different Approach" 
Reactions 

Break (10 minutes)* ^ ' - 

3. Professional' Fitness 

Effective Strategies for Preventing Bum-out 

a. Definitions: 

1. "Professional Fitness" ^ 
2^ "Burn-Out" 

b. Brainstorm: What are characteristics of a "professionally 
fit person? 

Cr-Locus-of -control - Assert iveness vs. assultive/aggressive 
d^ Group Discussions: * ' 

^1. **What actions can I take to enhance my own professional 
fitness?" 

2. "What actions can my school administration take to 

enhance the professional fitness of teachers?" 

4. Plans of Action 

- Brief summary of groups 

- Personal commitments to a plan of action (cards) 

5. Suggested Strategies for Future Development 

- Problem solving. 

- Recognition of warning- signs 
' - bompartmentalizatlon 

- Calendar Organization 

- ftASH Syndrome 

6. Post-t6st and Evaluation 
7* Closing -Remarks 
8. Adjounpent , 

9« Infopial^discussions with ?*presenters 
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PRE-POST 

WORKSHOP SURVEY 

<■ 

CIRCLE THE NUMBER ON THE SCAI^E FOR' EACH ANSWER. 

s. 

1- W - 2 ■ " -3 A 



STRONGLY ^^J^^GLY 
DISAGREE DISAGREE ' UNCERTAIN AGREE AGREE . 

1. Disabled people prefer to be' "with their own kind." 

1 2 / 3 _A 5 _ 

2. Di-sabled people are courageous, brave and inspirational by being able 
to overcome their handicaps. 



' 1 



3; Most instances of mental retardation are genetically transmitted. 
1 2 3 A 



4. The first step in controlling pn epileptic seizure is to place something 
in the moutli to prevent tongue swallowing. 



.U 



3 ^ A 



5. All deaf people can Jlgad lips. 

1 2 3 A ■ . ._5. 



6. Cerebral palsied individuals are usually mentally retarded as well. 
1 2 • . 3 A ^ 5 

7. 'Able-bodied and disabled people have widely different goals. 

1 ■ 2 • 3 A _i 



8. Blind people can hear and feel things no one else can; they seem to 
have a siiiOfh sense. 

.1 2 3 h. 5 

9. Using "poster children" and charity-oriented fund raising techniques 
is a good way to "help" the handicapped. 

'\ 1 2 _3_J ^A J 

1^. People who are mentally regarded are also mentally ill. 

1 . 1 3 A 5 ^ 
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11*; Handicapped people can best be served in specially-designed segregated 
facilities and programs. ^ 



12. Name the three criteria that are employed in determining whether an individual 
is mentally .retarded. 



13. Define "emotionally disturbed." 



14. ' Name at least three distinguishing behavioral characteristics of learning 
disabled individuals. 



|er|c 
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WORKSHOP EVALUATION 
To what degree did fehe'workshop fulfill its stdted objectives. 

Completely Adequately Partially Not at all 

I found this workshop to be personally: 

Highly useful ' ' Useful Not very useful Worthless 

•My recommendation , to anyone else considering attending this workshop 
would be: 



^ Excellent Good ' Fair 

•Suggestions' for imptoving the workshop: 



Poor 



Forget it I 



Additional cpnnnents: 



ERIC 
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Proessional Fitness Seminar 
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SECTION IIIA . . • 

PROJECT TITOE: A Communication Model for Special Education and Counseling 

Programs ^ * . ^ 

LOCATION): Manhattan College * - ' ^ 

y Education Department 
Manhattan College Parkway 
Rivea|dale, New York 10471^ • , * ^ 

CdORDINATOR: Dr. Elizabeth M. Kosky * ^ . / 

V ^ Program Advisor, Special Education 



A COMMl'NICATIOir MODEL FOR SPECIAL EDUCATION AND COWSELING PROGRAMS 



PROJECT ABSTRACT ; The pfti:pose of the project, A Communication Model for 
Special Education and ^Counseling PrograAs was to increase the awareness of 
students and faculty of the need f or.^anMnterdisciplinary approach between the 
two programs. Meetings were held which were attended by t^i^e counseling and 
special "education faculty.. The outcome of these meetings was the development 
^of a new course entitled. Principles and^ Techniques for CoQnseting the 
Handicapped whlph was 9ff ered to the graduate studenti in the special educa- 
tion, counseling, r^ading'and administration programs. Course objectives, 
content^ and experiences were jointly planned by the special .education and 
counseling faculty. 
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PRODUCTS ; This prdject provided fundS fdr coinmercjLally ffetde materials to 
implement the course and othir programs* These materials will be used next 
year by the' counseling, special education and undergraduate education programs. 
They wHl b^ made available to the facuJLty in the reading and administration 

programs. It is anticipated £hat these materials will serve a need in a new 

■ ' ^ y " - . 

program which is being developed to service the parents of handicapped students.^ 

The following materials we^^yrdered :-f 
mTIMEDIA MATERIALS ' ^ ^ ^ 

Bfetter Understanding Disabled Youth (BUDY) - Ideal School Supply - is a multi- 
media program which provides students and teachers with a wide variety of /Informa- 
tion and activities designed to enhance understanding differences among^jrople, , 
in order to achieve appropriate interaction with handicapped individuals and 
successful integration of such students- in mainstreamed classrooms 

BUDY may t)e used as a coordinated program, or each unit may iM^used separately 
The program is designed so that it may be included in a core curriculum^ unit , or 
parts of it may be used as enrichment activities, "BUDY is also ideal for 
pregervice and in-service workshops deling with mainstreaming Issues. 



Each uoit has a progranr overview, a .teacher's manual, a duplicator master 
packet of testing afid evaluation material, a bulletin hoa^ poster, f^lus other 
materials outlined below. The .teacher *s manual spells out the activitieSaf or isach 
unit in detail, .specifying objectives, grade I'e^el, time, and materials needed. 
Activities include group discussion, games, role playing and Simula f ions.* Each 
teacT^er's manual also includes a g^ssary of terms pertinent to that^i^nit. 
BUDY :lf Learning Handicapped . Set of 34 - ^'Accepting The Disabled" statement cprds; 
2 picture story booklets; a set of 4 dice; a sound filmstrip, "When It's Difficult 
To Learn";, a set of 4 posters and biographies of famous people with learning 
disability; and duplicator worksheets with "tests" made up of symbols and 



r 



hieroglyphics designed to simulate how it feels to have a learnihg problem. 
-» 

Tfi 6661 * ; $79.50 

> 

BUDY: , Behavioral Disorders . Set of S^hoto posters of handicapped children; 
"Accepting The Disabled" statement cardj; a picture story booklet; a sound 
filmstrip, "When It's Hard To Re Nice"; a set of 8 situation picture posters; * 
and y story starter duplicator master sheets. 
ID 6671 '...$79.50 

BUDY; Physically Impaired . 8 photo posters of handicapped children; a* sound 
filmstrip, "When It's Hard To Move"; a picture story booklet; a "Wheelchair 
Gam^s" booklet; a duplicator master fact sheet on epilepsy; 30 copies of 
"Because You Are My Friend", a booklet .on epilepsy; and a set of .4 ^posters and 
biographies of famous people with physical handfcaps. 
ID 6681 $79.50 
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SIMULATION MATERIALS 
Kids Come in Special Flavors 

Special People by Shirley Co'hea, ^Hun,ter- College 

Special .People provides a realistic, practical and sensitive look at the 
problems and obstacles handicapped people face in our society. We recommend this 
book, without qualification, for any person who needs to i>elate to the handicapped 
...and that's everyone! $5.95 - B-10 

Feeling Free by Mary Beth Sulliv&n, Alan J. Brightman and Joseph Blatt, Workshop 
on Children's Awareness. 

Feeling Free is, a book to introduce kids (and adults) to th^i^r disabled- 
peers. With short .stories, hard facts, photograptis, games, drawings, activities.. 
Feeling Free presents a franlC, upbeat and realistic approach to the Whole idea of 
dealing with differences. B-11 - $5.95 

An Exceptional Vl.ew of Life 

Written and illustrated by handicapped children, each with his own measure 
bf exceptional talent* Filled with large beautiful pictures and short stories. 
To read this book is to enrich your own life with a fresh and enlarged view of 

4. 

human potential. For all ages. B-54 - $7.^5 

The Acorn Eeople by Ron Jones 

"An amazing truasummer camp story that will give ^ydur innards a bear hug. 
If you have ever loved a handicapped child, either . personally" or prof ession^ly , 
I promise that you will read this story with a lump in your throat." 
B^53 - $1.50 • ' ' . . 

Exceptional Children in the Regular Classroom Series 

Ideal for both preservice and iqsetvice. Six attractive booklets developed 

* . 

by the Interrelated Teacher Education Project, Gayle Gear, Ph.D., Director, 

■■ . - . ' ■ • 

/ . 



^ University of Alabama in Birmingham. ^ 
' \ Each interesting booklet t^ouches on characteristics., assessment and 
suggestions for personalizing' the curriculum in the regular classroom. The 
booklets are short, clear and conclude with references and resources for teachers 
and students. , • 



RANDY: The Learning Disabled Child (3-29). $1.65 

matt/ The Mentally Ret^ded ChiJ-d (B28) . $1.65 

MARK L AMY: The Disturbing Children (B~3) . $1.65 

BILLY: The Visually Impaired Child (B--27) $1.65 



KIM: The Gifted Child (B^l) ' 

SARA: The Hearing Impaired Child (B~32) . 



$1.65 
$1.65 
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FILftSTRIPS 

Approaches to Mainstreaming - Teaching Resources - 100 Boylston St., Boston, Ma, 02116 
Explores everyday problems. 

This series of eight filmstrips is intended primarily for classroom teachers^ 
who may have little or no background and experience' with special-needs students. 
The information and suggestions are presented clearly, simply, and in' non- 
technical terms, and focus on specific day to day considerations and problems that 
teachers commonly encounter. The filmstrips are useful for inservice workshops, 
college courses, paraprof essional training, and individual teacher study. 

There are four filmstrips of about 75 frames with 15-20 minute audio tape 
cassettes in each unit, The^gulde for each unit. provides the complete aiidio 
scripts, discusslpn questions,, extension activities, and a bibliography. Each 
unit is available separately. 



09-210 APPROACHES TO MAINSTREAMING: 
4 filmstrips with cassettes^ guide 



UNIT 1 



Unit 1 - four -"filmstrips , 
.^Individual Differences * ^ 

*Characteristics of Children With Special Needs 
*0rgafti2ing Your Classroom 
^Handling Behavioral Problems 

09-210 - $8^,00 



i 
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BOOKS ' " • . 

Human Policy Press ' <- , * 

Teach and Reach - An Alternative Guide to Resources for the Classroom by 

i 

Ellen Barnes, Bill Eyman and Maddy Bragar. 

Teach and Reach is based on the belief that schools change because people in 
them change. Chapters include: alternative curriculum ideas, values in the^ 
classroom, a guide to special education, classroom space, responding to children*^ 
behavior, teacher, "vocational rehabilitation," community resources, etc* 
HPP-2 - $4.50 

Let Our Children Go - An Organizing Manual for Parents and Advocates by 

4 

Douglas Biklen, 

Let Our Children Go describes how parents of children with disabilities, and 
"their allies, can fight for their own needs and rights. Advocacy means moving 
bureaucracies. The basic steps to successful organizing. HP^-1 - $3.50 

Sticks and Stones - The Story of Loving a ChiXd by Elizabeth Pieper. ' . 

Sticks and Stones is>one parent's sensitive, "Moving account of raisit»g a , 
child with. disabilities in America. It describes the ways* society discriminates 
against disabled children. It ^describes the major problems that parents encounter 
when they seek educational, medical, counseling and diagnostic services* 
HPP-8 - $4.00 ^ ' • 

The Sneely-Mouthed^Snerds .and the Wonderoctopus - by CHarles A. Grealish and 
Mary Jane Voil' Braunsberg Grealish, Illustrations by llichard Williams. 

In 'the Land of the Sneely-Mouthed Snerds there were a ^ot of things to be 
frightened about, but. the most scary thing of "all was the Wonderoctopus. Then 
King Willie Two Pol^s (a character himself disabled) happened on the scene in 
this story about differences. C-1 - $1.75 
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Amy Mauya - by Mary Jane Von Braunsberg Grealish and Charles A. Grealish,^ 
Illustrations by Erica Otten. 

■ Amy Maura is a story of a yo^^K Rirl cast in an heroic role when her * 
family's home ?iatches on fire. The action is exciting but the real drama is about 
Amy Maura, about her self concept. An exciting, provocative children s story for 
everyone, C-2 - $1^75. 

Christmas in Purgatory - A Photographic Essay on Mental Retardation by 

Burton Blatt and Fred Kaplan. ' 
( 

This classic photo e&say of legally sanctioned human abuse in state institu-^ 
tions was. written and photographed (1965) long before the current right-to- 
treatment law suits on behalf of institutionalized people. It remains the most 
influential photo essay. HPP-3 - $3.50 ' ' * 

The Origin and Nature of Our Institutional Models - Revised^ with Historical 
Photographs. By Wolf Wolf en^berger . 

This history of institutions provides us with descriptive data, historical 
quotations, ► and ideological insights into how institutions have traditionally 
treated persons labeled "retarded.** It is not a book about the "retarded" or ^ 
"disabled" but a book about our society and. how institutions create disabilities. 
HPP-4 - $3.50 ' 

A Crow for Courage - by Brjma J. Fireside, Illustrations by Fleanor Rubin. 

A Crow for Courage is an engaging, suspenseful story about a boy with a 
physical disability, his aunt and a friendly crow. It tells of their courage 
and the challenges they face. An outgrowth of the classic The Little Lame 
I'rince, the story is full of exciting adventures. A personal and social change ^ 
book for children%nd ^<Iofe^ents. HPP-12 - $3.95 



61 

-55- 



MAINSTREAMING SERIES - TEACHING RESOURCES j 

Understanding and Teaching the Iteinstrearoed Child is designed to help teachers 
^ understand and worl^ with exceptional children who are being* introduced into tKe- 

classrooms. Individual disabilities are explained, and practical suggestions are 

offered to help integrate exceptional children into regular programs and to 

adapt curriculum to special needs » 

The series consists of 15 paperbound books of 100 to 135 pages; each book 
* focuses on a single handicapping condition or on a* topfc relevant to mainstreaming 

such as how to develop Individualized Educational Programs (lEPs) or how to 

I*. ' • 

initiate procedures mandated by PL 9A-1A2. 

Written in an easy style and illustrated with cartoons, the books make 



relaxed, informative reading* 

Series Zditot 
Thomas N. Fairchild 



93-81)3^ Behavior Disorders ; Helping Children with Behavioral Problems 
(A. Lee Parks) - $7.50 

93-80A Mainstreaming Children with Learning Disabilities (Ferris 0. Henson, II 
and Thomas N. Fairchild) - $7.50 ' . 

93-808 Keeping in Touch with Parents; The Teacher's Best Friends 
(Leatha Mae Bennett and Ferris 0. Henso/i, II) - $7.50 

93-811 Counseling Exceptional Children; The Teacher's Role 

(Thomas .N. Fairchild) - $7.50 

» » 

93-812 The Physically Handicapped Child; Facilitating Regular Classroom Adjustment 
Rick L. Banna and Donald' L. Graff ) - $7.50 ^ 
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SECTION IIIB \ ' 

PROJECT TITLE: Interdisciplinary Collaboration for Special Education at Cornell: 
Teacher Preparation in Home Economics and Agriculture 

LOCATION: V New York State Co^ege of Human Ecology * 

Cornell University * . i 

Ithaca, New York 14853 • * 

COORDINATOR: Dr* Edythe D, Conway ^ ^ 

^ Department of Human Service Studies 

ASSISTANT: Dr. Arthur L..Berkey ^ 
Department of Education 



INTERDISCIPLINARY COLLABORATION FOR 'SPFCIAL EDUCATION AT CORNEI.L: TEACHER 
PREPARATION IN HOME ECONOMICS AND AGRICITLTURE 



PROJECT ABSTRACT : The focus of thi^ mini-grant project was inservice for 
teacher education faculty in home economics and agricultural education on pre- 
paring teachers to work effectively with special education students. Develop- 
ment of positive attitudes as well as cognitive information and resource • 
materials was stressed* ^ 

The implementation strategy used for the project consisted of: 
(1) needs assessment; (2) materials evaluation/dissemination; (3) group 
workshops on attitudes, cognitive informat^-on and resource materials; 
(4) planning for future collaborative efforts; and (5) project evaluation. 

This effort was well received by the faculty and had a positive impact 
on the development.^ positive attitudes, inf oration gain and knowledge of 
available resources. Faculty members have increased their commitn^nt to 
infusing information qn- special education curriculum into the total teacher 
education curriculum, " ^ 



PRODUCTS ; The resources and materials selected for inclusion in this dissemin- 
ation information have been edited. They inclifde special education materials 
received from: (1) Agencies and Universities, (2) State Education Departments 
and (3) the Special Education Training and Resource Center (SETRC) located near 
Comell^University, (^) Madeline Jopp, Director of Special Education, Ithaca, N.Y. 




^.1 



* 

ERJC 

-58- 



(1) Special Education 
Materials Received from Agencies and Universities 



/ 



.AsericarT Association of Colleges for Teacher Education 
One Dupont* Circle, Suite 610 
Vashington, D.C. 20036 

- Assessment of Classroom Learning Envirownent 
Maynard C. Reynolds • • 

249 Fraser Hall \ 
Univ^rtity of Minnesota n — 
Minneapolis, MN 



- Birch, Jack W. Hearing Impaired Children In the Mainstream * University 

of Minnesota: Leadership Training Institute/Special Education, 1975. 

- Birch; Jack W, Mains t reaming: Educable-Hentally Retarded Children in 

Regular Classes . University of Minnesota: Leadership Training Institute/ 
S?52iAl Education, 1974 (H.E.W. fundirxg) 

Deno, Evelyn N. Instructional Alternatives for Exceptional Children . 
University of Minnesota: Leadership. Training Institute for Special Education 
(H.e;w. funding) 

- Freeman,* Gerald G. Speech and Language Services and the Classroom Teacher . 

Minneapolis, Minnesota: National Support Systems Project, 1977 (H.E.W. 
funding) 

- ^larten, Glenda J. and Hoben, Mollie. Supporting Visually Impaired Students 

in the Mainstream . Minneapolis, Minnesota: Leadership Training Institute/ 
Special Education, 1977 (H*E.W. funding) 

- Dean's Graats Projects. Regular Teacher Preparation and Public Lav 94-142 . 

Minneapolis^ Minnesota: University of Minnegpta, National Support Systems 
Project. 



Cornell University ^ ■ 

College of Agriculture and Lif e ^cielices 
Education Department 

- Dill, C. Frederick and Snook, Marilynne R» ^'Agricultural Education and the 
Atypical Student - A N^w Partnership.'* 



National Inservice Network 
Indiana University 
2853 E. lath Street, Cottage L* . 
^loomington, IN 47405 

- National Inservice Network Newsletter, Winter 1980 



- Pamphlet describing "SCAN'* Computer Search of Currant Resources in Regular 
Education Inservice Training 

- Description^ and price list of National Inservice Network 
f - Pamphlet describing NIN 
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special Education Developnient Center 
Hunter College 

440 East 26th Street, Rooa715 
5!ew Yoi;k, NY 10010 ^ ' - 

^ k Curriculum to Foster Understanding of People with Disabilities: 

- Science and Health Educators Perspectives on the Handicapped 

- The Handicapped in Literature 

- The Handicapped in Society 

- Staff OrientatiotL Manual 

Teacher Education Research Center ' ^ ' v 

44 Brattle Street . • " 

Cambridge, MA 02138 ^ , - 

~ Pamphlet ~ "Guidance, Counseling and Support Services for High School 
StMcints with Physical Disabilities*' 

~ Publications Announcenent " 

The Interdependent Comnunity; Collaborative Planning for Handicapped 
Youth, Leaders Handbook 



University of Wisconsin Madison ^ * 
Wisconsin Vocational Studies Center 
Public Unit 

265 Educational Sciences Building 

1025 W. Johnson Street 

Madison, WI-^ 53706 ^ 

- Puzzled About Educating Special ^eeds 'Students? if Handbook on Modifying 
Vocational Curriculum for Handicapped Students 

- Vocational Materials 1981 \ 

- Orderblank for the Ciatalog: Tools, Equipment and Machinery Adapted for 
the Vocational Education and Employment of Han4icapped People 

- Orderblank for: Puzzled About Educating Special Needs Students ? 

- Orderblank for:^ "Whatever it Takes to HbIp Students Learn and Become' 
Employable" (sound film Strips) - * ■ 

- Puzzled About Educating Special I Needs Students? Annotate d Bibliography 



Modifying Vocational Curricula for Handicapped Students 




(2) Special Education Responses and Materials Received 
*from State Education Dc'partments 



Alabajna 

Stare of Alabama « 

• Departr.ent of Education ^ ' ^• 
State Office Building ' • 

Montgomery, AL 36130 

- Definitions of Exceptionalities 

-* Policies and Procedures Manual - section relating to Exceptionalities 



California 

* State of California 

Corinission for Teacher Preparation and Licensing 
1020 0 Screen 
S2crHr:=:n:o, CiA 95S14 

- Manual for Developing, Evaluating and Approving Professional Preparation 
^Prograihs for the Agriculture Specialist Credential 

- Scope and Content Statement for Agriculture Examinations 

- Scope and Content Statement for Home Economics 

-Manual for Development, Evaluating and Approving Local Assessor Assessment 
Plans for the Clear Resource Certificate of Competence 

- Manual for Developing, Evaluating and Approving Professional Preparation 
Programs fo;: Special Education Specialist Credentials 



Colorado • - 

Colorado ,Pepartmen< of Education 
State Office Building 
201 E. Colfax 
Denver, CO 80203 

- C^tification Types, Requirements and Instructions 

Connecticut 

Connecticut State Department of Education 

Bureau of Pupil Personnel 

Special Educational Services 

PO Box 2219 

Hart ford » CT 06115 ' 

- Guidelines for Early Childhood Special Education 



Delaware 

State Department .of Public* Instruction 

- - Certification of Professional Public School Personnel 
- Certification of Prcff essional P^ibllc School Personnel 



Home Economics 
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District of Columbia • \ 

District -cf Columbia Public Schools ^ . ^ 

ffticc erf School Operations 

U.visigiv'of Special Education ' ^ 

lOttr^nd H Street, N.W. ^ ^ . ' 

Washington, T)*C* 20001 

- '^Parents Training Workshop dnd Developing an Individualized Education 
Program'** 



Florida , \^ 
St^ate^of Florida 

Department of Education * ♦ ' ' 

' Tallahassee, FL 32301' . 

- A tclescription of The Sarasata Student Center Series , which provides 
E.M.H. students with supplemenCal math and reading materials n^^eded 
for vocational training 



Illinois 

•Illinois State Board, of Education 
100 N^-F't^si:- Street 
Springfield, I'L 62777 

- Standards for Certification 



Iowa * - 

State of Iowa 

Department of Public Instruction 
Grimes State Office Building 
Des Moines, lA 50319 * 

^ Group Learning Centers , "Illustrated for Home Economics - a Strategy 
for Use in Classes Mains tr earning Disabled Students" 



Kansas 

^tate of Kansas 

State Board of Education 

Topeka, KS 

- Certification Regulations for School Personnel 



Michigan^ ^ * ^ ^ 

State of Michigan - ^ 

Department of Education 
Lansing, MI 48909 

- Pilot, "Training Manual for the Preparation of Teachers". 
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??bntana 

Mo;?tana 3oard of Public Education 
^33 S. Last Chance Gulch ^ * 

Helena, MT 59601 ' 

- Montana Teacher Educatior. Program Standards, May 25, 1979' 



^New York 

The University of the State of New York 
The State ftucation Department ^ 

Office for Education ©f Children witH Handicapping Conditions 
Albany, XY ,12234^ * 

. - Nevs Briefs . * 

- Directory of Special Education Training and Resources Centers in 
New York gtate 

- Explanation of *'P^ - 1^2, the Edu(^tion for All Handicapped Chlld-erf Act" 
' - "Tie Individualized Education Progr^t^; - A Guide for Development** 

' - ''Services for the Handicapped- Linking Special Education, Occupat^i.mal 

Education, and ^Vocational Rehabilitation'^ ^ ^ * ' 

^ - New York Education Law, Article 89 - Children with Handicapping Conditions 

- Federal Register , Tuesday, August 23, 1977, Part 11^ Education of ^ 
"Handicapped Children , / . V^' 

- Regulations of the Comf^sioner 6t Education Subchapter Handicapped 
Children 

- *' Joint Policy Memorandun #1: Linking S^rvlp^es Sox the Handicapped through 
Systematic Communication with Committees on the Handicapped" (3) 

- Interoffice Directory^ of -Resojijrces arid Services 
^ Memo: Educating Handicapped ghil(^n^n the Least Restrictive 

- Environment (June 1980) . ^ ' - 
-.Memo: Access to Occupational Edudfaticm Programs (July 1980) 

^ - Memo: High School Credit for Pupils with Handicapping Conditions- wh6 
Attend Special Education Programs Operated by Boards af Cooperative ^ 
Educational S'ervices , ^ ^ 



Nevada . ^ " - 

Division of Special Education 
Nevada Department of Education 
Capitol Complex • « 

400 'West King Street . . ' 

Carson City, NV 89710 \ . \ 

- Standard^ for Administration pf Special Education Programs ■> 



North Carolina 

Depart::ent of Public Instruction . 
State of North Carolina * . . . 

ftaleigh, NC 27611, ' . - . 

- Essential 'Teacher Competencies in Exceptional Child Education 

F^ules Governing Prograns and Services for Children with Special Needs ^ 



Tennessee 

Tennessee State Department of Education 

Divt^ibn o& the Education o*f. the Handicapped 
• 103 Gordell Hull Building 
. Nashville, TN 37219 ' ^ * 

- Sta^e of Tennessee Fiscal Year 1*980" Annual Program Plan Amendment 
. for Part.B (^L 94-142) and PL 9-p3 



Texas 

^ T^xas Education Agency 
201 E. Eleventh Street 
Austin, ^tX-" 78701 ^ 

- Publications List 



Virginia * ^ 

' Stace Board of Educatic^n 

Richmond, VA >| . . ' 

Preparing "SMR Students for Vocational Horticulture 
^ Secondary School Xeachers ; 



A Guide for 



Wyoming 

The State of Wyoming • 
Department of Education » , / 
- Hachaway Building 

Qhey^ne, WY 82002 . . ' . 

, - Rules and Regulations Governing Teacher Certification in the Wyoming 
Public Schools, 1979 
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o * * 

(3) Special Education Training and Resource Center (SETRC) : 
Mainstreaming Resources Only 

Code Author Title - a ' 



MS 



Biklen, Douglas Handicapism; A Slide Shpw , Sy^^acuse^ NY: ^uman 

Policy P^ss 

Target: General Public and Educators 

A slide presentation which talks aboyt the myths, prejudice and 
stereotyping that handicapism promotes. Done in a cartoon format. 
('No sound.) 



MS 

_/ 



Scholastic. Board Feeling, free ^ New York: ^cholas^ic Book Services, 
Servipes ' 1978, * 

Target: Elementary and Early Secondary Educators and Students 
A series of books in which handicapped young people share their feelings 
and experiences. Physical as well as mej^tal disabilities are examined, 
A teachers guide and a, mainstreaming gutde for elementary School admin- 
istrators are included in the kit.' 

^ Pasanella, Anne !• ' Coming Back.,.. Or Nevel^Learning, Instructional 

Programming for Handicapped Students in the Mainstream , 
Columbus, OH: Charles F, Merrill Publishing <"o. 

Target: Inservice Teacher Education Elementary and Secondary 
A program designed to assist local educational agencies in developing and 
implementing comprehensive plans for- special education. Inclu<3es .a 
' ^ Trainers Guide and five filmstrips dealing with mains treaming|||hd techniques 

, ' for implementation. ^ 



MS 2 Aiello, Barbara Mainstreaming: ' Teacher Training Workshops on Individual 

Jnstruct^on . Reston, VA: The Council for Exceptional 
Children, 1975, 

Target: Inservice Education, Elementary ^nd' Secondary 
A leader's manual for a series of four -workshops on mainstreaming. The 
« intent of the worKshops\is for specialists and teachers to explore tke 

concept and the .process of mainstreaming. 'An .emphasis is placed on the 
skills and materials tea'dhers and students need for, successful integration 
into the regular classroom,. The, workshops also deal with looking at the 
individual rather than comparing, diagnosis, aild the feelings of the 
mainstreamed child. 



:.^:,uioE, £. jld B Xal!u:t reanilrir,: Idea aUd Actu ality, State of Mow York: 

* The Stnte I-ducntion Deparcmcnt, 1 97 7 . 

.Twrgc:: Educators, Ail Levels 

Ihii paper defines what mainstreaming is ^nd outline^ the goals of main- 
scrc-ar»i-S- Reconmendations are made to facilitate nainst reaping and 
e.\a.*ples of how to mainstream are given^ 



Barnes, Ellen Teach and Reach , Syracuse, KY: Human Policy Press, 

Eycan, Bill 1977 - 

Bragar, Maddy 

':-rgec: Educators, Aii Levels . ' 

An ir.e-^rest ing book ac-ressing such critical issues in eCucatlon 

racis<2, ninority progranming, sex education and he»alth, ^ouimunity support, 

values, .teacher growth, etc. Alternative tnateriais and approaches to . 

teaching' are discussed as well* The informal format which this text 

uses attracts attention but may overshadow it's usefulness, 

■ • ^/ ■ 

Biklen, Douglas ' Let Our Children Go , Syracuse, NY: Hunan Policy Press, 

1974. 

'V 

Target: Parents (An organizing manual for Advocates and Parents) ^ , 
This book describes how parents of children with disabilities can fight for 
their own needs and rights. The authors stress that children with 
disabilities should have equal access to community progranis and a right 



to grow up ^in a^.t'ypical setting. 




Wkbinder, Susan 'Main-streaming:* \^at Every Child Need s to Know -About 

Disabilities ^ Boston, MA:^ The Exceptional Parent 
Press,' 1978. 

Target: Elementary Educators/Adaptable to Secondary 

This book is a description of "The Meeting Street School Curriculum for 
Grades -1-4/' Emphasis is placed on the importance of understanding and 
acceptance of handicapped children by "other children." A series of units 
on specific handicaps are'descrlbed . The intent of the units is for ^ 
students to begin 'to . feel what it is like to have, a disability ^nd to 
realize that^ hanaicapped students are in many, ways like therselves. 



Author 



Title 



jConnittce on Peopl e. , .Just Like You. Wnshinjjton,. D.C: Th^: 

Youth DevcloroeaC PresiJent's Comnitteo on F.rnplc^nent'of the Handicapped 

Target: Elementary and Secondary Edueators 

This series of activities jLs to be used in the classroom, or workshop 
setting. The broad objective ^of the guide is to acquaint students with 
handicapped individuals in order for them to develop awareness and to 
ease the transition of the handicapped student 'into the traditional 
classroom. Each' activity in tfie guide is adaptable to gra^s K-12. 
Activities vary fron helping students develop an awareness of their 
prejudices to evaluating the school environment in terms of problems 
the handicapped student ciay have. 

^ 4r w , 



Th^Councii for , ^'Reintegrating Mentally Retarded People into the 
Lxcep.cional , Cozznunity. * Program for the Analysis of Deinstl- 
Children tut^^allzation Resources." Reston, VA: The 

Council for Exceptional Children, 1975. 

Target: Community Planners, Program Administrators 

Annotated bibliography of print and audiovisual materials related to 
deinstitutionalizing centaHy handicapped people. 



Edrington, Melva J. Friends . Instructional Development Corporation, 1978. 
Moss, Susan A. 

Young,* Josie ^ « 

Target; Elementary Students ' ' ^ 

Friends is written for upper elementary children to read and lea^n about 
people* with handicaps. Stories are told a^out eight children with handi- 
caps such as mental retardartion:, blindness^and cerebral palsy. Each story 
tells about the interests of the child and the problems incurred when 
so.T.eone has a handicap. 



The Exceptional Parent . "Mainstreaming and the 
* ' Community, Bets ton, MA: June, 1978. 

Targ^: Parents of Exceptional Children 

This issue focuses on^ the concerns of parents over their children's 
abilities to become ^part of the community and stereotypes which can 
complicate parental responsii^ilities . Programs and suggestions are 
described for helping nelTtally retarded or "slow" individuals assume 
responsibility and* achieve their full potential. 
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:5 10 'Travel and Tiainins for People with Uisabilit Lc-s," 

The E>: cfot.ional Paren t, Hoston, MA, February, 1977. 

Target: 'Parents of Exceptional Children 

The series of articles in this issue of The Exceptional Parent addresses 
tr.ivel for the individual with disabilities. The articles address^ 
social and parental concerns as well as how to teach a- child to us 
public transportation. 



■IS 28 Hawkins-Shepard, Making I& Work . The Council for Exceptional Children,' 
Charlotte 1978'. 

* 

Target: Educators, All Levels 

This collection of materials deals uith chs incerpretacion and iniple-entiti 
of l-'ublic Law 94-142. Section I includa-; arci-le-, defining mainAt r-?u-;l 
' ar.d IE?s. Section II looks ac three nodal mainstreaming programs, "eeccio-r 
III addressed the issue of implementation of maiostreaning from setting up 
a resource room to helping "normal" children adjust to nainstreaming. 



MS 12 Fairciiild, Thomas Maiastreaning the Mentally Retarded Child . Austin, 

TX: Learning Concepts, 1976. 

f 

Target: Secondary and Elementary Educators 

This book is written for teachers in' the regular classroom. The book 
addresses some of the concerns and misconceptions the teacher may have 
about the mildly retarded individual. The characteristics and learning 
problems these student's have are described. Emphasis is placed on 
■ meeting developmental, petsqnal, social and academic needs of the m^in- 
* streamed mildly retarded student. (Comic book style illustrations.) 



'•IS 13 Gage Mary Ann Group'*ffomes for Developmentally D isabled Children. 

Fredericks, Bud Monmouth, OR: Instructional Development Corporation, 

Baldwin, Victoria L.-1977. 
Grove, David 
Moore, William 

Target: Those interested in developing group homes - 
This book described and compares two group homes for developmentally 
disabled children. Each home had a different staffing procedure. The. 
' • * book also describes the processes involved in starting and operating 

such a home, costs and community-school concerns. 



'7i 



Co^c* _ jXwcjipr 

y.Z 16 (;la/./ifcl, ffnrgnret Meet l.nuco; Hc'g a Special Laurence, r>: 

H 6 H Ente"rprises, Inc., 1978. 

Target: Eletncntary Students 

Ore of a scries of "Meet" books which explain handicapped youngsters to 
norr.al yoUng&ters uho may be in the same classroom. Lancp is a rencalLy 
retarded boy in a special class* The book points out that Lance learns 
slowly. Written for students to read, this book has a readability score 
of high first grade to niddle second ^rade. Story records are also 
available for use with nonreaders. Vocabulary words are listed in the 
back of the book. 



MS 17 Glazzard, Margaret Meet Scott: He's a Special Person . 

H S H Enterprises, Inc., 1978.' 



Lawrence, KS: 



Target: Elementary Educators 

This booktis part of the ''Meet" series intended to explain handicapped 
youngsters to norTaal youngsters. Written on a high first grade to high 
second grade level, this book tells about a boy with a learning disability. 
The story explains hov Scott learns and the abilities he has are 
emphasized. As with the other books in ^the series, vocabulary words are 
listed in the back. ' . 



MS 18 Henson, Ferris 0. 



l-talastreaming the Gifted . 
Concepts, 1976. 



Auscini TXt Learning 



Target: Elementary and Secondary Educators 

This book attempts to identify the gifted and/or talented student. The 

importance of programs for the gifted is stressed as well as the value 

of not isolating the gifted child from his/her peers. .Comic illustrations 



MS 19 Hirsch, Sharlene Young.'^Gif te d and Handicapped, l979. 

Target: Secondary Educators . „ . ^ ^ ^ 

The report of the ^^instrea&ing High Potential Handicapped Students into 
Executive High School Internship Program funded by the U.S. Office of 
Education. This report is a description of a program in which gifted and 
.talented handicapped students participated in the Executive Internship 



gram. Included in the report is an explanation of services, placement, 
orianiz&tion of the programs, case studies and an eva^ation of the 



Pro 

and organiziit 
program 
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Coll^o or Ai;riculcurc and lAlo Sciences, 



\is material outlinos guidelines for developing a n^iture area accessible 
) all people. Specific information is included as^to tlte dimensions and 



Target: Vocational Educators and Laadscaper.s 
Th] 

to . . 

construction of ramps, parking areas, ^walkways and rest areas. One section 
is devoted to making the nature trail appeal to all five senses, * Emphasis 
is placed on making the trail a place where non-handicapped as well as 
handicapped people would want to go. The develppment of a barrier-free 
nature area is suggested as a project for vocational agriculture programs. 



National Pa^k 
Service 



Access national Parks , Washington, D,C,: National 
Park Service, U.S. Department of the Interior, 1978 
A Guide for HaiKiicapped Visitors. * 



Target: Handicapped Individuals * ' 

National Parks and Historic Sites, acrow the country are described. 
Included in the descriptions are any serv^ices for and barred to handicapped 
people. 



'5 20 Meyers, Robert 



Like Noriaal People . 
Company, 1978. 



New York: HcGrats'-iiill Book 



Target: General Public 

Wrj.tten by the older brother of a retarded Kian this took tells the story 
of a retarded Couple's struggle to lead a normal but '^slow" life. The 
book reflects upon the changes that have taken place in the care of and 
attitudes towards mentally handicapped people. 



Murphy, Patricia A Speci|il Way for the Special Child in the Regular ^ 

Classroom / San Rafael^ CA: Academic Therapy 
Publications, 1971. 

Target: Elementary Teachers 

The author 's intent is to offer concrete suggestions to the classroom teacher 
with students who are underachieving. Part one describes materials and 
activities to help children develop basic skills such as speech, motor 
control, discrimination, etc. Part two focuses on making a transition from 
basic skills to basic training in reading and arithmetic. 
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• \\->rt State 
Assenbly 



'TvCport of thc! Subcommittee on Kducarton for the 
Handicapped.*' 



Included in the report are the following: 

1) a sunnary of th6 1978 proprdsed legislation on education for 
handicapped people, sponsors listed 

2) reports on related public hea^^ings ' - ^ ' 
3-) the role of the Office of the'^Advocate for theDisai>led 

4) goals of the Joint Legislative Task Force on EducacLon State Aid 

5) action on legislation 

O'Connor^ Gail Home is a Good Place . Washington, D.C.: American 

Association on Mental Deficiency, Inc., 1975. 

\ 

Tcirg^t:: Those interested m Group Boxes ; ■ 

The purpose of the study defscribed in this monograph vas to identify and 
describe the population of community residential facilities during the 
perioet of 1972 to 197-4. An overview of the procedure * for establishing 
and mai\aglng such facilities is gi>jfn. An analysis of the community 
serviced -available and needed by residents of such facilities is also 
included. • 



Paul, James L. Mainstreaming a Practical Guide / Syracuse University' 

Turnbull, Anr^ P. Press, 1977. ,7" 

Cruickshank> Wm. 

Tai^et: Educators, All Levels 

Xhis book is intended as a guide to facilitate implementing mainstreaming 
on all levels of education. Guidelines for planning and implementing 
mainstreaming are outlined and thfe role of studenl;s, parents, and 
community ^is discussed. An emphasis is placed on inservice and preservice 
, teacher education. 



Redden, Martha R. 
Levering, Cricket 
DiOuinzo, Diane 



Recruitment^ Admissions, and Handicapped Students . The 
American Association of Collegiate Registrars and 
Admissions Officers and the Amer tcan^Counfcil on 
Education, 1978. ' ' 



Target: College Administrators ' . 
TKis document is a compliance guide' for Section 504' of the Rehabilitation 
Ac^ of 1973. The law baVs discrimination on the basis of a handicap. The 
guide focuses on the implication of the law for the recruitment and 
admissions policies and practices of colleges and universities'. 
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\:ol:-:n5:>CT£;er, Wolf T'..c O r L<;in anOt Nnture o: our Tnat i t utioncil Models , 
• ^ Syr.ncusc, KYn Hunan :'oi icy Prens, 1975. 

Origirall) included in Chaa^^u^ ; PattcTns in ^vCfs identlal Services fo r the 
llontallv Retarded 'published by the Preside!.: ' s Connittcc on Mental 
Recar'dicion, this monograph takeu n historical look at institutions 
for the nentally retarded. Wolf ensberger cxanines the institutions for 
the r.entally retarded and society's attitudes tov/ards the mentally 
regarded during the later half of the 19th r.nd the beginning of the 
20ch century. 
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WISPS'* 



(Jopp) 

.\fiLecl<^, Janes Q. , Lowenbraun, Sheila, and Anita Archer. Teaching the " 
Mildly Handicapped in the Regular <:iassrQom . Columbus, OH: Charles 
E. Merrill Publishing Co., 1980, 

The emphasis of this book Is on assisting elementary teachers success- 
fully Integrating mildly handicapped students Into the regular class- 
room. Included In a text is an overview of special education and the 
mildly retarded child. In addition, the issues of classroom management 
and the adaptation' of the instructional approach are discussed and the 
steps to developing an lEP are explained. 

t 

Anderson^ Robert M. , Greer, John G., and Sara J. Olde. Individualizing 

Educational Materials for Special Children in the Mainstream , Baltimore 
University ^ark Press, 1978. 

Suggested as a reference for educacors ana as a college text, this book 
is a collection of articles addressing the needs of teachers involved 
ift the mainstreaming process. Section one presents a model for the 
selection and utilization of instructional materials apprcTpriate for 
^ nainst reamed students. Section two makes suggestions for developing 
and adapting existing materials for individualized educational 
experiences. Section three lists sources of material useful^ when' 
developing individualized, curriculum and in implementing mainstreaming. 

Goldstein, Arnold P., Spratkin, Robert P., Cershaw, Jane N., and Paul Klein. 
Skill .Streaming the Adolescent . Champaign, IL: Research Press Company, 
1980. V 

Presented in this text is the skill training approach, Structured' 
L'earning. Structured Learning is an Intervention program designed to 
improve the social and learning strategies of students with behavior 
disorders.* Included in the text*is a description of structured 
learning, an explanation of how and when it is appropriate and the 
techniques necessary to use the method. 

Goldstein, Herbert. Readings in Mainstreaming . Guilford, CT: Special 
Learning Corporation, 1978. 

This collection ot readings addressfp the concept of mainstreaming. 
Articles range from a historic overview of special education to flis- 
cus^ing current issues 'related to mainstreaming, to expected trends 
in the Education of handicapped students. Also included ^s a glossary 
of terms used in special education and mainstreaming. , 
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4arsen, Stephen C. and Mary S. Poplin. Methods for Educating Handicapped ; 
An Individualized Education Program Approach > Boston: Allyn 'iind Bacon, 
Inc., 1980. — , , \ 

The Intent of this book Is to provide educators with a method for 
developing individual programs for children with disabilities. Included 
- in the text is an explanation of the IE? and it's legal constraints; a 
' description of the referral and evaluation processes^ and a suggestion 
for program evaluation. The concept of least restrictive environment 
and the role of' educational services is also discussed. 



Turnbull, Ann P. and Jane B. Schulz. Mains t reaming Handicapped Students ; 
A Guide for the Classroom Teacher , Boston: Allyn and Bacon, Inc., 

1979. , • 

*, 

Ann P. Turnbull and Jane B. Schulz have written this book to address 
the questions and needs of regular classropm teachers Involved in the 
"•alascreaming process. Instructional strategies and curriculum 
cidaptations are suggested which conplement the mainstreaming procesb. 
Also £n the te:tt is a discussion of Public Law 94-142, ^nd an analysis, 
of the characteristics* of handicapped students, including the educa- 
tional/ implication^ of those characteristics, j 

Worell, Judith and MichaS^. Nelson. Managing Instructional Problems : 
A Case Study Workbc?ok ,^N|ew York: McGraw Hill Book Company, 1974 .j\ 

The objective of, this textWls to help teachers deal with the wide 
range of academic and behavioral problems which present ^themselves 
in the classroom. Described #R the book is a behavioral/educational 
approach to problem' solving . The first few chapters describe the jr 
approach and the later chapters each address a specific behavioral/ 
a-cad'emic problem. Case studies are used as illustrations of how 
the approach works in each instance. 



'^Suggested by Madeliene Jopp, Director, Special Education,' Ithaca City 
School District, Ithaca, NY 14850, 
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SECTION XV A 



PROJECT TITLE: InterdisciViinary Workshop: Educational and Health Professions 

LOCATION: Kew York University ' 
25 West 4th Street 

New York,^New York 10012 ' ^ ^ 

COORDINATOR: Dr. Patricia Dvorch 

Rehabilitation Counseling Department 



INTERDISCIPLINARY WORKSHOP: EDUCATIONAL AND HEALTH PROFESSIONS 



PROJECT ABSTRACT : An ^H-day workshop was designed to bring together faculty 
and students from programs whose content and tpraining prepare .graduates to 
interface with handicapped students. While often isolated within the. univer- 
sity -system, these various cliscip^ines are interactive and interdep^tident when 
in the "real world". 

The ma^or workshop goal was to provide experiences and situations which would 
promote a dialogue and '^understanding between faculty and students from diff- 
erent disciplines. 

Activities included: a film, written exercises and di3Cus5ion, small group 
work sessions (on, attitude identification); case studies (one physiological 
and on^ developmentally disabled child), and large group presentations by 
three experts on vapied aspects of mains tr earning. A packet of handouts and 
a^resource material table were used to dispense and display lltei^ature on 
PL 94^142 and Section 504. 

An evaluation questionnaire rated the effectiveness of the format. An over- 
whelming majority (70%) found the morning (film, small groups and caee studies) 
effective ways of information presentrtion (70% - very; 22% - somewhat and 
4%\- not very; 4% - no response). The afternoon session with expert speakers 
yielded ratings of 57% - very and 34% - somewhat effective and' less than 
1% - not very. About 8% did not respond. 

Suggestions for future interdisciplinary efforts and collaborative projects 
included: 

* 

Seminar s/cortferences for information exchange re: rol^s, experiences 
and* futures* . ' , , 

Interd 1 scipl inary teaching /tra ining via lectures or course development. 
FacjLlitate professional and lay conmmnity recognition and use of team 
approach through rehabilitation counseling student praqticum and hiring 
of graduates in school system. 
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PROJECT OBJECTIVES : To share inforraation about curriculum and objectives; to 
increase sensitivity to, and knowledge about handicapping cond;Ltions and functional 
capacities; and to increase incidence of cooperative teaching and more formal 
interdeps(rtmental planning ^n SFHNAP. ^ 

PROJECT AUDIENCE : Faculty and graduate students in programs of Rehabilitation 
Counseling, Special Education , ^Curriculum and Instruction, Industrial Arts, 
Deafness, Music therapyj Recreation Therapy. Students - Special Education-35 , 
Rehab. Counseling-19, Curriculum and Insttuc'tiaii-7 , Art Therapy-2, Recreat ion-^V 
Dance Therapy-1, ^Industi'ial Arts-2, Deafness-3, btti^ition-1 . Faculty - Special 
Education-4, Educational Psychology-1 , Music--1, Ind^>^trial Arts-1, Deafness-^l, 
Rehabilitation Counseil-ng--3 Total Audience - 86. 



\ 



DESCRIPTION OF PROJECT : Workshop took place" on Wednesday, April 29, 1981, from 
9 a.m. through A p.m. in Loeb Student Center, ^TYr Washington Square Campus. 

Morning: Registration and Coffee/Danish: Welcome - Overview and philosophical 
views: -Professor Stephen Weiss and Patricia Dvonch Presentatton : Film 
"A Different Approach"; presentation and written exercises by Dr. Nancy Schweitzer 
in direction of her attitudinal model "Tha^Asjareness Factor" • . v 

^ Small Croup Discussions: pa/ttcipanbs exchange of information re- 
garding? IndiviHu;^! discipline; planning an educational program for two 
handicapped students, distribution of packet with relevan-t work materiald^^. ^ 

Lunch (on their own) 

f 

Afternoon: Presentations of Experts in Special Education and Rehabilitation 
Counseling; Overview of PL 94-142 and the Rehabilitation Act of '73 (amended). 
Current Perspectives and Future Needs for Ma instreaming-the Rehabilitation View, 
Dr. Bett;y Hedgeman, Coordinator of Voc^l Rehab. University Programs, OVR; 
Current .Perspectives Theory and Reality - XHow Are We Doing?), Future Tr^iniqg 
Needs for Mainstreamin^ Ms. Tessy Sheingorn, Principal, P.S. 22^;- Reverse 
Programming - Mr. Sidney Miller-, Supervisor, Track IV Program P.S. 396. ^ 

Workshop Program Schedule is included. 

Resource materials used during this workshop'are available from the N.Y.S( 

Education Department, Office for the Education of Children with Handicapping 

Conditions dnd Office of Vqcational Rehabilitation, Albany, New York 12234r- 



„ 82 

-76- 



EVALUATION 



a:) INTRODUCTION , , ' 

This is a report Jeo" t^e 86 participants 'of the A^l 29, 1981 SEHNAP ^airisjtreamr 
ing WorK'shop. It is baseii on participants response in group disc5Ussions and 
on workshop evaluation questionnaires, 

> . , 

'Jointly sponsoredby the departments of Special Educlkion and Rehabilitation 
CoQnfeelfng, the Workshop was funded through a grant from the Capital Area 
School Development Association, The all day workshop was designed to bring 
togethei; various disciplines that, while isolated within the university systemV 

, ^re interactive and ititerdependent when in the *'real world". The major workshop 
goal wa^ to provide experiences and situations which would promote a dialoguie and 
understating between faculty and students from different disciplines. The topic 

• around which the workshop was -focused was Mainstreaming . ,^ 

b) EVALUATION . ^ ^ ' ' ' 

In response to the evaluation question of whether the workshop increased their 
awareness of other "disciplines, 80 percent answered positively. At workshofl^ 
^ close, 100 percent said that they saw ''interdisciplinary teamwork as helpful 
and important" to themiias pro|ess±onals^ 

The workshop consisted of multiple formats including: film , small group work 
sessions (on attitude iflentif ication) ; ca6e studies (qne each on a physiologi-, 
. c&l and develop^enlally disabled child), and large group presentations by three 
' experts on different aspects of . ma l,nstr earning"^ A packet of handout s\and resource 
'tabp-e w^re.us^d to dispense and display literature on PL 94-142 and Section 504. 

^ Participants were requested^tQ* rate, on three-point scale, the ef f ectiyeness 
of each format. Xhe "iwerwhelminj? majof-ity found the- morning sessit)n (film, 
"small group,, <jas6 studies) effective wa]^s of information presentation 

' ' (70% = very; 225/=. somewhat; and 4% = not very; 4% = no response). 



- The afternoon sessioS^f expert speakers' were rated either very (jfiT) , or 
somewhat (3^%)'- ef ffectiv£^ (Les^ than 1% found this format not very effective; 

' agproxima^y 8% gave no jfe^ponse to this item.) *^ , 

^ ' " ' , 

. The §fiiall^oup Attitude ideiftificat ion activity produced work lists through 
free "^-association with the words disabled and nbn-disabled , ^Attachment A is. 
a compilation of ^hese lisfea^ ' ■ ^ . » * ^ ^ ' \ 




ERIC . ' . 



Evaluation (ContM) ' . , ' ' * - 



c) THk FUTURE ' ■ 

.As a' summary activity participants were .asked for their Ideas on future ' 
across-disciplinary efforts 4&t would^nhance their training and professional 
expertise. These suggestions emerged: 



• Conduct More Conferences/Seminars to ' 

- exchange information^between, special 
educatiors and rehabilitation coimselors 

<g>. ^ on their role and special expertise ^ 

\ * - collaborate on professional experiences 

' * ' and respective professional futures 

Support interdisciplinary Training ^ 

- integrate special education and rehabll- ^ 
• ^ itation counseling classes {faculty could 

share-teach) ' ^ ' , » . 

. - - develop interdisciplinary courses 

- merge, rehabilitation and special ed^ica- 
1 1 o;i^d e p a r t m e n t 

. r ' ■■ ■ ' 

I Facilitate Professional and Lay Community 
Acceptance of Rehabill,tation Counselors 
^ ' , ^ ^ aW Encourage ''Team Approach'' i 

* ■ - offer rehabilitation counselor practicum.^ 

' ' of 6 months in schoo-1 system 

r Include rehabilitation counselors on Boards 
of Education 




- place ifehabilltation counselors^ in schools 
, (to develop school children 's©exposure to 
work world) 



4 

I 
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' WORKSHOP PROGRAM 

SCHEDULE 



Teacher, Special Educator and Rehabilitation Professional WorJ?:shop Mini-Grant 
Program on "Interdisciplinary Pre-Seryice Preiiaration of Teachers and Specialists 
\ to work with Handicapped Students" 




Workshop Goals:' To share information about curriculum pnd objectives; to 

increase sensitivity to, and knowledge about handicapping " 
conditions afid' functional capacities; and to increase 
incidence of cooperative teaching and more formal inter- 
department planning inS^EHNAP. 

Workshop Program:. Wednesday^ April 29, 1981 ' *i 

:00 Registration & Cof f ee/Danisfi 

9:2Q yelcome - Overview & Philosophical Views ^ 

Prof. St^hen Weiss, Pjpf . Patricia I>y<5nch ^ ^ 

9:30 Presfoitatipn: Film and "The Awareness "Factor" 
^ Nancy Schweitzer , - Psychologist , ICD Rehab- 

ilitation & Research Inc. 

^ 11:00 Small Group Discussions (8 pre-selected groups 

V of 8) AT'recorder - designated for each group 

A. Participants exchjMe of information re: 
/ individual discip^Pe around ' * 

B. Planning -an educational program for two ^ 
^ *^ handicapped 'students 

'= ' C. Distribution o^ Packet with relevant work 

j materials , - »i * * 

( ^ "!9.2:00 Lunch (Loeb Cafeteria or restaurant or other . 

< restajjjrants in tS^ptx . Sorry we ,can't buy!) 

1:00 Presentations: (20 minutes per speaker)' 

i* Overview of PL 94-142 A the Rehabilitation 

Abt of '73 (Amended) ^ ^ . , 

Current Petspectives and Future Needs for ' 
* * , Mainstreaming the Rehabilitation View 

|M Dr. Betty- Hedgeman,- Coordinator of Voc'l Rehab. 

, , University Programs^ OVR 

J . ^ 

* 2^ Current Persp,«CLtlves Theory & Reality: (How Are 

' We Doing?); Future Training Netfds for Mainstreaming 
Ms. Tessy Sheingorn, Principal, P.S. 226 

O . 3. Reverse Programming -r Mr. Sidney Miller, Supervisbr 

ERJ^C ■ ' • Track IV Program, P.S. 396 

\ ^ ' . 2j00 .Task grpupst Summinji up - We are here, now what can We do? 



SEHNAP MAINSTREM4ING WORKSHOP ^ 
EVALUATION FORM « 

How effective do you feel the following formats were in presenting f 

their information? . - P\ease check, one': • 

' . very somewhat not ve 

Film : The Awareness Factor ' • 

Small gorbups : Attitude Identification... . ^ 

.Case , studies : Discipline Sharing Through ^ 

^ Program Planning 

Presentations: 1, Current Perspectives & 

^ .Future Needs for ' • » 

- Mainst reaming ^ 
^ Dr* Betty Hedgem*an. ^ • . / 

' 2. Current Perspectives 
Theory & Reality 

Ms* Tessy Sheingorn 

3» Reverse Programmi^ ' ^ 

Mr. Sidney Miller • • 

Handouts: • P.L. ^4-142 & 504....- • " 

Resource Table: Material Snaring... .. ^. - 

1 

What were your expectations of the worksiiQp: and were they met? ' 
. Please .Discuss^ \ ^ - . 

— ^ * \ X \ ' 

Did this workshop increase your Awareri^ss of the^other disciplines ^ 
within SEHNAP? " YES / )nO 




Do you 'see Anterdisciplinary^earawork as helpful and important to you 
- ••■•as a professional? / ' . Y ES ' j ^NO 

Please explain: i L_! !^ — 



T 



V 



What department' are you from, and. what is your , position? 



SECTION IV B / 



PROJECT TITLE: Ma inSTr earning: The Integration of Handicapped Individuals into ' 
Regular Education Settings 

LOCATION:' Herbert A. Lehman College of the City -University of New York « 

Bronx, New York. 10466 , ^ ' • ' 

^ COORDINATORS: Brian Hifrwitz, -Ph.U. * - ^ 

Department of Specialized Services in Education 

Sheila Gersh , ' 

Department of Secondary and Continuing Education 



' f 



— f 

MAINSTREAmNG: 


THE INTEGRATION 
* TION SETTINGS ' 


OH HANDICAPPED 


^1 - 

INDIVIDUALS INTO REGULAR FDUCA- 


I — ^ _ 




N 

« 





PROJECT ABSTRACT :^ A full-day co^iference was held at Herbert H.^ Lehpan ColTege 

on Wednesday, May 6, 1981, for the purpose of sharing and dissem^atiiig infprma- 

' tion about PL 94-142 and mainstreamihg. A number of differing views were 

presented by sp^&kers, through warkshop sessions, informal discussion, and 

* \ 

written materials. Participants had an opportunity to share some of their own 
attitudes and values about' mainstreaming and the developmentally disabled with 



colleagues, parfents^ and students*" 



.1^ 
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gRO JECT O&JECTIVES : 

' ^ j:^ 

1. To Increase ccrrfference participants' awareness of PL 94-142 and iW 

'implications for the training pf *regular educators. 

2. to -increase the college faculties* awareness of the needs and expecta- 
^tions of parents with handicapped children |nd the^eeds of regular and special 
^education teachers and health services professionals who work with the handi- 
capped. " 

3. - To facilitate college faculty^-teacher-parent interaction i^n order to 
improve preservice pre|>aration of teachers and specialists who will work with 
the handicapped population in a self-contained and/or mains treamed environment. 



PROJECT AUDIENCE ; ' , 

1. College Faculty , « * _ 

a. 10 special education \ ^ • • 

b^. 5 elementary education,. J ^ ^ 

c. ,15 secondary and continuing education 

d. 2 phyical education 

e. 5 nursing " * ^ 
.f. '1 guidance and counseling " 

g. ^ 2 reading ' ^ 

^ h. ^ health services admffiistration 

* 2. Ten Public School Administrators . ' 

3. -Fiv^ Health Professionals . 

r 

4. Public School "Teachers 

a. 10 elementary education 

b. Secon4ary Education • ' ^ 

1. 5 bifsiness ,educat^n 

2. 10 special education 

3. 5 physical educa^tion 

4. 2 social studies 

5. 2 science 

« "v. 
-y 5. Fifteen Paraprolfessfonals * 

(6. Five Guidance Coini^elors 

7. Forty College Students 



JT 



t^s of Handicapped Children ^ ^ ^ ^ jfj^ 



8. Fifteen t^arent/s of Handicapped Children 

9. One ^Dean (of Professional Studies) 



Er|c ... .." , S8 ' 



PROJFCT ACTtVITIES : 

\ " ' * 

All acfeivities took place Herbert H. Lehman College. 

9:3&*- 9:45 Registration 

9:45 - 10:00 ^Welcome and Overview of Conference—Mrs. Sheila • 

Gersh, Conference Coordinator 
Remarks — Dr. Richard Larson, Dean Division of* 

Professional Studies 
Introduction oi^^eakers — Dr. Brian Hurwitz, ' * 

Conference Coordinatpr 

. ^ / 
10:00 - 11:00 Keynote Address — Dr. Herbert Goldstein, Director of Curriculum 

Research and Developmental Center in Mental Retardation, 

New York University. Dr. Goldstein ad^essed the history of 

^ ' PL 94-142 and discussed the moral implications of the law ' 

for all educators. 

* li:00 - 12:00 Concurrent Workshop Sessions — see attached list entitled 

"Workshops." 

12:00 - 12T4> Lunch—informal group discussi^ans took place during this time. 

4 

12:45 - 1:15 Presentation of papers by students from Bronx High School oT 

Science: 

: Benjamin Fisher — "Labeling Involved in Special Classes** 

Marie Leicht—'iHigh School Students' Attitudes 
towards the Handicappedl*' ' - " • 

* Kirk Taylor — "Race as a Factor in the Placement of the^ 
Handicapped^ Student . " \ * 

1:15 - 1:45 Presentation by Mrs. Barbara Levitz, President, Parent 
Assistance Committee on Dox-m's Syndrome. Mrs. Levity 
presented a stat^fent corrcerning her own attitudes and^ 
^ experiences as these relate to having a developmentally 
disabled* child. She addressed issues from the parent's, 
perspective in an attempt to increase conference parti- 
cipants' awareness of difficulties taced , by parents" of 
^ handicapped children. - ^ 

1:45 - ,2:00 Evaluation and*Closing 



4 
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PROnUfrrS: A« n refiult of the Conference, four new courses will be offered 
(hiring the Fall 1981 Semester. These will he taught by faculty from different 
areas of specialization. The first course is the ^^Biomedical Aspects of Handi- 
capping Conditions." This will involve faculty from Special Services in Education 
and The Department of Nursing. The second course is/*Special Olympics: Training 
of Educators.** This will be offered by the Department of Specialized Services 
' in. Education and taught by facblty members in the Department of Physical Education. 
The thi^d and fourth courses involve a liaison between Secondary and Continuing 
•Education and Specialized Services in Education. 'A course, "The Handicapped 
Individual: Vocational EnvironfSients , " will develop an awaren^ess on tl]e part of 
educators of th'e importance of meeting the total life career development needs of 
most handicapped individuals. Another course, "Teaching Clerical Skills to 
Handicapped Individuals,** will focus on giving educators the skills necessary to 
teach the handicapped clerical skills and, thus, prepare them for the world of work. 



EVALUATION 

Project activities were evaluated both ol»jectively and subjectively. 
Evaluation forms were distributed to all conference participants. Ratings were 
.•{K^sitive, 

the participants -railed -Dr. .Herbert Goldstein* s address 
as 'Very helpful'*; 20% "helpful", 

90% of the participants rated Bai7bara Levitz's address as 
"very helpful"; 10% '^helpful", ' 

75% of 'the participants rated the workshops as "very helpful";^ 
'15% rated* workshops as "helpful". y 

All participants (100%) rated the handouts as "very helpful", ^ 

\ 

^ All participants (100%) gave the conference an overall positive ^ 
(vs. negative) rating. ' ' . 

Same comments from conference participants were: 

"I would like to ^e more such conferences. The interdisciplinary approach 
was very useful. 

"The conference was very well planned. I profited from it," 

"The conference was very useful to me as an introduction. ^ I would^ » 
like to ga on from here to ie^l more specifically with methods of 
preparing the children who are in the classroom with the mainstreamed 
child, preparing the teacher, ^nd workipg with parents." 
» * 

"I enjoyed the confereoce and learned more about the community's response 
tg mains tr earning. " ^ ^ ' 
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WORKSHOPS 



r:— ^Robert R. Mas^;u22j», ^Consultant , Division of 
Special Educatiot^>;^^ew/York City ^ 

Pat Cook, Supervisor of Special Education, Queens,, 
Ne;? York 



Room No* 

223, Speech and Theater 
Building 



TdpLcs: THE CLIMATE OF MAIN STREAMING: THE 
IMPORTANCE OF MUTUAL ACCEPTANCE 



and 



II, 



% III< 



IMPLEMENTING MAINSTREAMI^G ON THE SECONDARY 
LEVEL 

Anthony V. Patti, Ed.D.-, Chairman and Professor, 
Department of. Secondary and Continuing Education, 
Herbert/H. Lenman College 



TQpic:^ PREPARING THE TEACHER FOR^MAINSTRFAMING 

Frieda Spivack, Ph.D., Assistant Professor, Department 
of Specialized Services in Education, Herbert H. 
Lehman College 



313, Music Building 



B-17 Carman Hall 



Topic: ACCEPTANCE OF THE HANDICAPPED INFANT: THE 
ROLE OF THE EDUCATOR,, HEALTH PROFESSIONAL, 
AND PARE>rr 
\ 

IV. "--4^uglas Samuels, Ph.D., Assistant Professor, 

Department of Special Education, William Paterson 
' College, Wayae, New Jersey 

Topic: ^DIFFICULTIES WITH MAINSTREAMING 

V. Shana Zaslow, Coordinator, New York City Board of 
Edtication Special Education Training and Resource 
'Center (SETRC) . ^' 



325, Music Building 



Fast Dining Roc 



Topic: INCREASING SENSITIVITY TOWARDS THE MAINSTREAMED « ^ 

CHILD , ' " 

VI. Marcy Schaf fner , *Ph.D. , Assist^ant Professor and Director ^'330, MUsic' Build'jng 
of Developmental Learning Center, Department of . v/ 

Specialized Services in Education, Herbert H. Lehman' ' ,^ • i 

College; Directoif of Psycho-Educational Services at x 
for 



Morrisania Center 



Child Development 



ERLC 



Helen Lerner, Ed.D,, R.N., Assistant Professor, 
tJepartment of Nursing, Herbert H. Lehman College 



Topic: PAP.ENT AS ADVOCATE: ' -OBTAINING APPROPRIATE" 

EDUCATIONAL AND. HEALTH §EP VICES FOR YOUR CHILD 
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Room No, 



VII. Patricia Thompson, Instructor, Department of 

, Specialized Services in Education, Herbert H. Lehman Building 
College 



117, Speech and Theater 



Rose Slaughter, Teacher of Family Living Skills, 

^ " Abbott School * * ' ^ 

« * t - " • 

Topic: TEACHING HO?rE SKILLS TO THE HANDICAPFED 

VIII. 'Cordelia Twamey, ' Instructor , Department of Secondary B~16 Carman Hall 
and Continuing Education, Herbert H, Lehman College , 

Topic: TRAINING THE HANDICAPPED FOR THE WORLD OF WORK 

IX. Barbara. L. Judk^s, ^•N., Ed*D,, Associate Professor A.V. Room, T-3 Building^ 
Department of Nursing, Herbert H. Lehman College 



Jopic: ATTITUDES AND THE LABELING PROCESS 
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